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FOREWORD 



This is the sixteenth report of the State-County Testing Program and 
encompasses the 1982-83, 1983-84 and 1984-85 school years within our West 
Virginia schools. The report focuses on bur students* performance oh the 
Comprehensive Tests of Basic Skills, our adopted measure of student 
achievement, and a summary of their educational and career plans avA 
interests. 

This report can be of assistance to educational personnel throughout the 
State concerned with our students' achievemeht. The actual performance of 
our students should be of interest to many educators. Furthermore, the 
report can be used to help educational as well as non-educational personnel 
to better understand the structure and operation of the testing program. 

I hope that interested personis take time to study the contents of this 
report. These efforts can benefit anyone concerned with the education of 
our students. The cbbperatibh bf all persons concerned with education is 
Lmportaht if the testing program, or any other program, ts to have a 
msitive impact on the development and learning of our students. 



Tom McNeel 
State Superintendent of Schools 
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Since 1962, tlhe West Virginia Legislature has fuh(7ed a program to 
measure student achievement and progress within public and non-public West 
Virginia schools. This program, referred to as the State-County Testing 
Program (SCTPj, is currently operated by the West Virginia Department of 
Education, Bureau of Learning Systems, Office of School Improvement. The 
Coordinator of the SCTP administers the SCTP at the State level and works 
closely with County Test Coordinators to assure the fluid operation of the 
program. 

The SCTP has measured the scholastic ability and achievement of all 
third, sixth, ninth and eleventh grade students in West Virginia schools 
since the 1983-64 school year. In 1962-63 only the sixth and twelfth 
graders were assessed. Although the structure of the program has remained 
constant over the years, different instruments have been utilized by the 
SCTP to identify the academic performance of students. 

in 1962-63, sixth graders were administered the Lorge-Thbrhdil^e 
Ihte31igehce test and the Stanford Achievement Test, Form M, while twelfth 
graders completed the School and College Abilitv Tests and the Sequential 
Tests of Educational Progress. When the program was expanded in 1963-64 to 
include thirds ninth and eleventh graders^ the twelfth grade testing was 
eliminated. The third arid sixth grade students were administered the Otis 
Mental Ability test and the Stanford Achievement Test %rtiile the ninth and 
eleventh grade students were assessed with the School and College Ability 
Test and the Sequential Testis of Educational Progress. 

Before the 1965-66 testing season the Stanford Achievement Test, Form H, 
was replaced with a hewer version of the Stanford Achievement test. Form W. 
The change in forms required the publisher to provide conversion tables for 



use by the counties so that coihparisbh of student scores on the different 
test forms was possible; 

Changes in the scholastic aptitude instruments were made during the 
1967-68 school year* The Ctis Mental Ability Test for grades 3 and 6 was 
replaced by the Otis-Eennon Mental Ability Test. A more dramatic change, 
however, was the purchase of ah optical scanner for the eleventh grade 
answer sheets. This mechanization allowed for the Department's Data 
Processing Division to play an increasingly active role in the scoring and 
reporting of test results, and the 1968-69 program scored and reported both 
the ninth and eleventh grades. 

Further modifications to the SCTP w^re initiated for the 1970-71 school 
year. First of all, a new test battery, the Scholastic Testing Service's 
Educational Development Series, was administered in the third, sixth, ninth 
and eleventh grade; This was the first year that all students took the same 
form of the same test battery, the only difference being the level of the 
test battery con^leted by an individual grade. Secondly, all four grades 
were scored and reported by the Data Processing Division within the state 
Dejpartiheht of Education. 

The 1970-71 modifications resulted in a more efficient testing program. 
The adoption of a single test battery enabled student progress to be charted 
and compared from one grade of testing to another. The expansion of the 
scoring and reporting services allowed for an ih-hbuse program to be 
established with only the test booklets, answer sheets and report forms 
purchased by the Departments The changes also allowed for the incorporatidn 
and utilization of the spawning conqputer technology not readily available to 
every school and county within the State. 

Another major change was the adoption of different assessment instruments 
to measure both student scholastic ability and achievement at the various 
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grade levels. In 1976-77, the Cognitive Abilities Test (CAT), then 
published by Houghton/Mif f lin ebrporation (now the Riverside Publishing 
company), and the Comprehensive T«ts of Basic Skills, Form S, ICIBS/S), 
published by California Test Bureau/BcGraw-Hill ( CTB/McGraw-Hill j , were 
adopted by the SCTP. Students took these tests in the school years 1976-77 
through 1983-84. 

In late 1982, a blind review of several comsnerciaily available 
achievement and ability tests was undertaken by the Coordinator of the SCTP 
and a statewide coimnittee. Based on this 15 month review process, the 
Comprehensive Tests of Basic SkilJsr Form U (CTBS/O), and the Cognitive 
Abilities Test, Form 3 (CbGAt/3), were adopted for use during 1984-85 and 
thereafter. The cras/U was to be administered to all students in grades 3, 
6, 9 and 11. However, the COGAT/3 was to be administered in only grades 3 
and 9i 

Changes in ths> SCTP other than the types of assessment instruments 
utilized by the program have also had impact upon the administration and 
operation of the progt?«n. Reorganisation of the Department has placed the 
responsibility for the SCTP in various divisions within the Department 
structure. These changes have contributed to the expanding role of the SCTP 
as an instructional and program tool beyond the original guidance and 
counseling roots. Such changes have contributed to the evolution of the 
Cbordinator of the SCTP position from an administrative role to that of an 
active contributor to instructional evaluation processes and the subsequent 
modifications of instruction based tipon the SCTP data. By working closely 
with curriculum specialists at the State level, county test coordinators, 
county curriculum personnel, teachers, principals arid other local 
educational personnel, the utilization of SCTP services has increased. 
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The results of the annual assessments provide the State and ibcai 
personnel with information about the curriculum, with information for making 
detailed appraisals of the school prbftaih, with information for identifying 
instructional needs warranting addttibhal emphasis, and with information 
regarding the development of inservice and coifitihuing education programs* 
The Coordinator of the SCTP furnishes the technical assistance necessary for 
the variety of educational personnel to derive the full benefits of the SCTP. 

The structure of the SCTP enables school administrators to make 
cbmparisbhs of the performance of students in their respective counties to 
that of students within the State and throughout the nation. The various 
reports delineating student results are used in a variety cf ways, with 
specific reports better suited for some evaluative tasks than others^ The 
generated reports relate to the performance of individual students,* groups 
of students within a class in a school; groups of students within the 
schools; and, finally, groups of students enrolled in a particular grade at 
the county, region^ and State level. 

This Sixteenth State-County Testing Prbgrfim Report focuses oh the 
testing results of the 1982-83, 1983-84 and 1984-85 school y^ars. The 
purpose of this report is to assist the reader with bbtaihihg a better 
understanding of the SCTP* There are five sections comprising this 
document, each of which is related to explaining the SCTP in some detail. 
These five sections focus upon the SCTP since its incept ibh to the most 
recent student data collected and analyzed for the 1984-85 school year. 

this first section has provided the background of the SCTP. The second 
section is a discussion of the three instruments of the SCTP: the West 
Virginia Student Questionnaire; the Cognitive Abilities Test; and the 
Comprehensive tests of Basic Skills. the composition of each of these 
instruments of the SCTP is identified aiid explained. Section two enables the 
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redder to grasp more fully the types of measurement instruments used by the 
SCTP since the i976-77 school year. Alsd^ the testing terms used throughout 
the report are defined at the end of the second section. 

The third section identifies and explains the various reports generated 
by the SCTP in relation to the data collected about student plans and 
interests^ scholastic ability arid academic achievement. Brief deacriptions 
of their applications are provided^ Examples of the reports are appended. 

The fourth and fifth sections report the results of the SCTP for the 
1982-83r 1983-84 and 1984-85 school years* The data are presented by grade 
level. Section four summarizes the student plans and interests material. 
Section five addresses the achievement test results. The various aspects of 
the collected informaticn are included and explained. All information 
relates specifically to the State results. 

Through the years, the SCTP has continued to improve and be of greater 
benefit to those persons involved with the West Virginia educational 
system. With each passing year, the practices and techniques associated 
with the SCTP have been reviewed and refined so that a better SCTP 
continuously evolves. 

There is no doubt that the sCTP is imperfect. Although few educational 
questions can be answered by the SCTP results, many questions that deserve 
investigation can be generated from the careful study of the results. This 
careful study and appropriate use of the vast quantity of data available to 
school personnel at ail levels of public education can contribute to the 
improvement of educational programs within the scliools of West Virginia i 
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ebMPOSltlON OF THE STATE-ObUNTY TESTING FROiS^Mf ASSESSMENT BATTERIES 



The SCTP collects ihfbrmatibn about ihaividual students in three distinct 
areas. These areas include the student plans and interests, measured by the 
west Virginia Student Questionnaire? the scholastic ability of students, as 
measured by the Cognitive Abilities Test; and student achievement^ as 
measured by the Comprehensive Tests of Basic Skills. One should have a 
working knowledge of these three components iii order to adequately interpret 
zhe SCTP data. 

Lescriptibn of West Virginiju Student Qnesttonnaire 

ISflj^ei and 1983-84 . The West Virginia Student Questionnaire was 
develc^ed to provide a systematic record of each student's interests and 
plans. The questionnaire was constructed such that the interests ratings 
and plans are reported as expressed rather than measured interests and 
plans. The instrument is divided into the fbllbwing three areas which are 
felt to be important in the educational experience of students: (1) School 
Subjects Interest Ratings, (2) Educational Plans, and (3) Career Plans. 
Only the School Subjects Interest Ratings part of the questionnaire is 
administered at grade three while all three parts of the questionnaire are 
administered at grades six^ nine and eleven. 

On the "School Subjects" section, students are asked to rate on a scale 
of 1 to 5 (l>dislike very xnuchi 5«like very much} how well they like, or 
think they would like, each of ten different school subjects. 

In the "Educational Plans" section, students are to indicate how far 
they plan to go in scfabbi. The students have six bptibns frbm which tb 
choose. The bptibns range frbm "to quit schbbl" tb "...cbmplete fbur years 
bf cbiiege and then take additional cbllege training." 

The "Career Plans" section of the student questionnaire asks students to 
select "ist" and "2nd" choices bf jbb areas which they wbuld inbst like tb 



ERIC 



enter; Students have nineteen 'Job Areas' from which to choose. These 
areas are primarily taken from the AREAS OF HOf.K contained in the Dictionary 
of Occapattonal Titles . 

Through reacting to the questionnaire, students have an opportunity to 
express how they feel about different school subjects and indicate some of 
their present plans. Information from the reports can provide greater 
knowledge and understanding of students* motivations, plans and achievement. 
Information from the reports also provide a unique ofi^brtuhity to do a 
consistency check for each student. These reports can be used to compare 
the student's educational and career plans with his/her scholastic abilities 
and achievements; to compare the student's educational plaPiS with his/her 
career plans; and to conqpare the student's likes and dislikes of school 
subjects with his/her scholastic achievements. 

1984-^85 . The Vfest Virginia Student Questionnaire was revised and 
updated by educators in West Virginia during the revision of the SCTP. The 
questionnaire provides students the opportunity to express their opinions 
about subjects they take, how far they plan to go in school, what career 
areas are of interest to them, and what kind of help they need as part of a 
program for student services. 

The questionnaire is a five part instrument that is to be completed by 
each student; At grade three only the two sections pertaining to student 
subject interests are completed. At the sixth, ninth and eleventh grades, 
all five parts are completed. This is the only portion of the SCTP that 
students have neither right nor wrong responses. 

In Part I (Subject Interests) the students are asked to rate on a 'i' to 
*4" scale how much they like certain school subjects. A "1* represents 
dislike much and a "4" represents, like much; The subjects rated at third 
and sixth grades are art, English^ health, mathematics, music, physical 



edacation, reading, science^ and social studies. At the hiiith and eleventh 
grades the list is expanded to include foreign language and vocatibnai. 
Another change at only the eleventh grade concerns the rating of reading 
literature rather than rating reading class as a subject area. 

In Part 2 (Favorite Subject or Spend More Time Studying This Subject} 
the third grade students are asked to choose their favorite from the list of 
subjects they rate in Part 1. A student can select only one of the 
subjects. At grades 6, 9 and 11, the focus shifts from selecting a favorite 
subject to selecting the subject from the list that the students wants to 
spend more time studying. The student has the option of picking a favorite 
subject, one that he or she needs to work on, or one that he or she may not 
have time to take or cannot take. 

In Part 3 (Educational Plans) the students at grades 6, 9, and 11 are 
asked how far they plan to go in schools. At the sixth grade four bptibhs 
are provided. The bptibhs are quit befbre graduating from high school; 
graduate from high school; attend a training program in a trade, vocational 
or technical Jchool; and attend college. Som^ minor changes are made in the 
bptibhs fbr the ninth grade students. The first three options are the same 
as for the sixth grade students. However, the "attend college" is changed 
to "obtain a college degree" arid an "attend graduate school" option is 
added. The eleventh grade bptibhs are made more specific than both t.ie 
sixth and ninth grade options. The first three categories are essentially 
the same. However, "attend college" is broken into a "two year" categbry 
and a "fbur year" categbry. The "graduate schbbi" bptibn remains, but 
graduate school is better defined at the eleventh grade than the ninth grade. 

In Part 4 (career Interest Areas) students at the sixth, ninth and 
eleventh grades are asked tb select a first and second choice frbm twelve 
different career interest areas, the twelve areas are artistic, scientific. 
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plants and ahinialsr protective^ mechanical^ industrial, business detail^ 
seiitng^ accommodating , humanitarianr leading-i:ifluencing, and physical 
perfdrining. The interest areas are those utilized by the U.S. Oepartnieht of 
labor and contained in the Guide foe Occupational Expibratton as well as 
other occupational interest publications. The definition and a description 
of each ihterst area are provided for the students in the questionnaire as 
well as in the Student Preparation Handbook. 

in Part 5 (Student Services) the collection of information from students 
about needed services is new to this revision of the student questionnaire. 
Students are asked to indicate how much help {from none to a great amount ) 
they need in four areas. The areas are developing study skills, career 
planning r educational planning, and improving decision making. All students 
at grades 6^ 9 and 11 are asked to respond to this part of the questionnaire. 

This student questionnaire is administered to students as part of the 
3CTP so that persons working with and contributing to a student's 
development can better understand the student. The results from the 
questionnaire can be used to help students schedule classes, provide some 
reasons for performance in certain classes, relate interests and plans to 
general educational and career decision making, and provide similar kinds of 
information about a student from different points of time in school. 
Aggregated data can be utilized to develop educational programs and services 
to best meet the needs of different groups of students. The integration of 
this information with other types from student files can help the students 
better understand themselves and educators and parents to ber:.ter understand 
the students. 

De script lon-of^ Cognitive Abilitie s Te st^ 




1982-83 and 1983-84 . The Cognitive Abilities Test (CAT) was the West 
Virginia State-County Testing Program's measure of scholastic ability, that 
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is^ bhe*s ability to learn school related material in a typical classroom 
setting at a particular point in time; The test measures the verbal and 
nonverbal abilities of a student and is not libr should be interpreted as ah 
attempt to measure inherent abilities of a student or group of students* 
The test does provide information about a student's ability to use words and 
symbols, skills developed both in and outside the school. this test does 
not predict a student's or group of students* expected performance on the 
achievement test administered through the SCTP. 

The Cognitive Abilities Test has evolved from the well-accepted 
Lor^e-thorhdike intelligence tests series. Some of the item types of the 
older series have been retained. At the same time, the new series has 
incorporated many refinements and hew develbpniehts. All of the items 
ihcluded ih the hew series were especially constructed for it, and a new 
subtest. Figure Synthesis, was added. In all, seven subtests are assembled 
into two separate batteries - Verbal and Nonverbal - each homogeneous in the 
fuhction that is measured^ 

The Cognitive Abilities Test provides a set of measures of the 
ihdividual*s ability to use and manipulate abstract and symbolic relation- 
ships, three main types of symbols play substantial roles ih the thinking 
of students and adults: symbols represehtihg words, symbols representing 
quantities^ and symbols representing spatial, geometric or figural patterns. 
In this test, separate batteries have been provided to assess competence in 
vorkihg with two of the three types of symbols. The set of two scores 
derived from the batteries provide a profile shbwihg the level and patterh 
bf each student's abilities. Knowledge of areas of relative strength and 
weakness help the individual, his/her parents, and the school to use 
strengths most effectively or to compensate for areas of weakness. 

ERIC ^ 



The Verbal Battery is itiade up of the fbllbwih§ four subtests: 
Vbcabiilary^ iSehtehce Completibh^ Verbal Ciassif icaticn and verbal 
Analogies. Although an individual's performance obviously does depend upon 
his/her store of verbal concepts, the items included in each subtest have 
been written to make demands primarily upon the individual's flexibility in 
usirig his/her concepts. The test battery ie designed to appraise relational 
thinking when the relationships are formulated in verbal terms. 

Since the bulk of education is presented through verbal syndboiism^ the 
relevance of a verbal test for educational prognosis and diagnosis is 
clear. Tests of verbal reasoning have always been among the best predictors 
of educational progress. 

The Nonverbal Battery consists of the following three subtests: Figure 
Classification, Figure Analogies, and Figure Synthesis. The items in the 
subtests of this battery involve neither words nor numbers^ and the 
geometric or figural elements have little direct relationship to formal 
school instruction. The subtests emphasize discovery 6f^ and flexibility 
in, manipulating relationships expressed in figural symbols or patterns. 

The Nonverbal Battery measures more nearly what has been called "fluid 
intelligence,* that is, ability that is; not bound by formal school 
instruction. Where performance on this battery runs ahead of performance bh 
the Verbal Battery, it may suggest p<>tehtial that is not fully expressed in 
performance oh schobi-reiated tasks; 

^ The Cognitive Abilities Test, Fbrm 3, (CDGAT/S) is the most 
recent edition of the test authored by Robert L. Thbrhdiice and Elizabeth F. 
Hagen, both of Columbia University's Teachers College. The test is 
administered to rd and ninth grade students in West Virginia in order to 
bbtain a measure of their develbped verbal and nonverbal reasoning skills 
relative to other students at the same grade level from throughout the 
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country, the COGAt/s has evolved from twenty-five years of experience with 
the measurement of verbal and nonverbal cognitive reasoning skills. Over 
this period of time, there hais beeii considerable research oh cognitive 
development, information processing^ and lateralization and specialization 
of functions in the two hemispheres of the brain. All these threads of 
research have influenced the development and construction of the €b6At/S. 

theories of cognitive development and research on children's and adults' 
thinking clearly show that there are three major types of symbols involved 
in cognitive reasbhihg. Any procedure designed to assess cognitive 
fuhctibhihg must provide opportunities for the individual to show how well 
he or she can work with each of these three types of symbols. Research on 
the brainy particularly that dealing with specialization of functions in the 
two hemispheres, indicates that individuals vary greatly in how they process 
different symbols; they vary also in their preference for and skill in 
working with the different types. In other words, there are large intra- 
individual differences in patterns of development of cognitive reasbhihg 
skills. To be maximally useful, a procedure designed to appraise cognitive 
reasoning skills should provide information on these intraindividual 
differences. 

the OD6AT/3 has been constructed to provide a variety of tasks using 
each of the three types of symbols - verbal, numerical and spatial. These 
tasks require the individual to abstract and use relationships among the 
presented symbols, the tests that appraise student reasoning skills to work 
with each type of synibol have been organized into separate batteries and 
separate scores are reported to each battery. This procedure permits one to 
examine the pattern as well as the level of each individual's cognitive 
development, thereby increasing the value of the dbGAT/3 as a diagnostic 
instrument, the information yielded by the test should provide a basis for 
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more effective intervention in schools or other settings where the goal is 
to enhance individual develbpiheht « 

Over the jpast ten or fifteen years there has been considerable research 
on irrelevant factors that influence perfdrmance on tests of various kinds. 
On cognitive reasoning skills tests it has been shoim that cohiplexity of 
sentence structurer vocabulary that is too difficult for a particular age or 
sbctb-econoznic groupr or highly specialized content can intrbudce a level of 
difficulty that interferes wth ah individual's perfdrmance and may lead to a 
false picture of that individual's cognitive development. The authors of 
the CbGAT/3 have taken steps to eliminate such irrelevant sources of 
difficulty. Each item on the verbal tests has been reviewed for vocabulary 
level and complexity of sentence structure. 

Ail the items on all the tests have been reviewed to eliminate those 
whose content would be biased toward or offensive to any group of 
individuals. Items that survived the initial review were administered to a 
large sample of students that included ah identified sample of minority 
students. Separate analyses of item difficulty were made for white and for 
minority students and for males and females. Iteihs that showed atypical 
patterns of difficulty between white and minority students or between males 
and fenales were eliminated from the final test. The procedures used in 
constructing the test have resulted in subtests in which the basic elements 
of the tasks have been kept relatively simpler clear and familiar. Thus^ an 
individual's score on the test will reflect primarily his or her reasoning 
skills related to discovering relationships and demonstration flexibility in 
thinking. 

The CX5GAT/3 is organized into three separate batteries - Verbal^ 
Quantitative and Nonverbal - and each battery is limited to one type of 
symbol. Each subtest of each battery requires the individual to use the 
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symbols in different ways. West Virginia adinihisteris only the Verbal and 
Nonverbal Batteries as part of the State-County Testing Program* 

The Verbal Battery is made up of four subtests: vbcabulary, Sentence 
Completion^ Verbai Classification and Verbal Analogies. The Vocabulary 
subtest appraises not only an individual's knowledge of different words but 
also his or her flexibility iii identifying the specific meaning of the 
particular word that is being used. Word knowledge is basic to all verbal 
coguitive development. An individual whose word knowledge is deficient will 
have great difficulty in developing verbal concepts or in processing verbal 
iraterials. The items on the Sentence Completion subtest require that an 
individual have both a sense of the structure of the English language and a 
comprehension of the thought or idea expressed in the sentence. Both of 
these reasoning skills are important in verbai cognitive development. The 
items on the Verbai Classification subtest require the individual to 
abstract the cdinmon element among three or four verbal stimuli. This 
reasbtiihg skill appears to be related to efficient verbal memory processes. 
.The last subtest. Verbal Analogies, requires the individual to discover the 
relationship between a pair of words and then, given z third word which is 
the first word of a second pair, complete the analogy. The reasoning skills 
appears to be basic to high level verbal problem solving. 

Since the curriculum in most schools is largely verbal, the relevance of 
verbal reasoning skills to school success is easily seen. Not only is the 
curriculum highly verbal^ but is also tends to become more verbally abstract 
as one progresses through each grade. The Verbal Battery, therefore, tends 
to become a more accurate predictor of academic sucess in typical educational 
curricula as one continues through the different levels of schooling. 
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The Nonverbal Battery consists of three subtests: Figtare Classification^ 
Figure Analogies, and Figure Synthesis^ The items in these subtests involve 
neither words nor numbers. The gebmetric shapes and figures usied in the 
items have little direct relationship to formal school instruction. Even 
here the examinee is required to identify common elements among stimuli in 
the Figure Classification subtest and to discover relationships among 
elements; in the Figure Analogies subtest. the Figure Synthesis subtest 
requires the examinee to mentally organize separate pieces into a whole and 
show flexibility in mentally manipulating spatial configurations. 

The Nonverbal Battery is potentially an extremely useful one for many 
situations. the directions for the battery can be translated into any 
language, thus maRing the battery useful for individuals for whom English is 
hot the firist language. Since ho verbal stimtaii are used in the items, 
scores on the test are not influenced by reading ability or language 
facility. The battery provides an bfi^brtuhity for individuals who prefer to 
process ihformatioh ih a holistic way to show how well they can reason. 

Many teachers and counselors tend to place a low value oh the type of 
reasbhing skills assessed by the Nbhverbal Battery. this is a mistake. 
People who score high on this battery have excellent reasoning skills, a 
rich imagery system and quite frequently, better than average artistic 
skills, they tend to be creative problem solvers if they are permitted to 
solve problems their own way. In the extreme verbal environmeht bf most 
schbbls, students wbb score high bh the Nonverbal Battery but average or low 
oh the Verbal Battery frequently do not achieve as well on school-related 
tasks as do those who score high on the Verbal Battery and average or low on 
the Nonverbal Battery. Slight modif icatibhs bf learning envirbhmehts fbr 
studehts of the first type will in^rbve their probabilities of success even 
in reading or other highly verbal learning activities. 
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Pescr4ptioft-o f Cotnpreh e nsive T e sts of ^asic^^ills 

1982-83 and 1983-84 , the Cbmprehehsive tests of Basic Skiiis, Foriii 
(etiS/S) served as the West Virginia State-Cbdnty Testing Program" s measure 
of academic achievement, and measured what one had learned iii specific 
instructional areas. The CTBS/S does not measure only those skills taught 
in the grade at which the test is au.^inistered, but measures skills learned 
throughout one's educational as well as life experiences. Therefore^ a 
student's performance on the test is dependent upon what has transpired in a 
student's formal and informal educational experiences prior to the 
administration of the test* 

The Comprehensive tests of Basic Skills^ Form S is a series of batteries 
for kindergarten through grade 12. A carefully formulated rationale formed 
the basis for each step in the development of the CTBS/S for levels 1 
through 4, the levels administered to West Virginia students. This 
rationale required that the tests measure systematically those skills 
prerequisite to studying arid learning in subject-matter courses. CTBS/S is 
not intended to measure achievement in specific course content as reflected 
in textbooks for various grade levels. The tests are intended for use 
throughout the nation by students who have been taught according to various 
approaches. test items should be answered as readily by students taught 
according to a traditional approach as by those who are taught according to 
any of the newer approaches. However, performance on these tests 
necessarily depends on the possession of relevant knowledge and is affected 
by the grade level at which a skill is first introduced, ft is assumed that 
all curricula are formulated to increase, through the grade levels^ a 
student's competence in dealing with content of increasing difficulty. 
Those tests aim to measure, therefore, those skills common to all curricula. 
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The objectives of the tests are ciassified under fives broad intellectual 
processes: Recognition^ Translation^ Interpretation, #^piicatibn, and 
Analysis. The emphasis in the process dimension is on the measurement of 
comprehension and application of concepts and principles rather than on the 
measurement of Rhowledge per se. Within each broad classification are 
categories expressed in terms of specific intellectual activities? e.g., in 
Test 2, Reading Comprehehsibh^ under "Interpretation^* one specific category 
is "identification of the main idea." Every item in each test is classified 
in this manners in addition, the items are classified according to the 
content, or setting, in which the specific intellectual activity is 
measured. The student may need to "identify the main idea" of a sentence, 
paragraph, article, or poem. The items in each of the six skills areas of 
the CTBS/S measure the following: (1) the ability to recognize or recall 
inforniatibh, ( 2J the ability to translate or convert concepts from one kind 
of language (verbal or symbolic) to another, (3) the ability to comprehend 
concepts and their interrelationships^ (4) the ability to apply techniques, 
including performing fundamental operations, and (5) the ability to extend 
interpretation beyond stated information. 

For each level of CTBS/S, test items were written by teachers of the 
appropriate grades in cooperation with curriculum and testing specialists. 
Reading passages were written or selected by the item writers. Additional 
items for the expanded edition were written by curriculum specialists and 
CTB/hcGraw-Hill Staff. This process helped ensure that the items were well 
constructed in the language of the students and appropriate in complexity to 
the grade levels for which the tests were designed. Alt levels of the test 
were reviewed by content specialists who provided both overall and item-by- 
item reviews. 
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It is recognized that some items in each level measure skiiis that have 
not been taught in the lowest grade within that level. Standardized testing 
presents a different situation from classroom testing. Students are 
expected to be able to answer all items correctly on a classroom test^ but 
this cannot be true for a standardized test covering broad content areas and 
intended for Use in several grades. Norms prbvitle for the differences in 
expectations for different grades* The overlapping of batteries at grades 
four, six and eight in Levels 1 through 4 means that maximum discrimination 
is necessary only over two grades for any one group of students. For 
example, slower students might take Level i at grade 4 and Level 2 at grade 
6, while more able students would take Level 2 at grade 4 and Levvrl 3 at 
grade 6. 

the complete battery book contains tests in six basic skills areas: 
Heading, Language, Mathematics, Reference Skills, Science and Social 
Studies, the six areas are divided into ten separately timed tests. 

Test 1 - Reading Vocabulary. Test 1 contains 40 items, each of which 
consists of a stem phraise and four discrete words for alternatives, the 
selection of words of appropriate difficulty was based on k Revi^ed^ Co#e 
Vbcabula r^yi^ A Basic ^focabulary for Grades 1-8? Ah Advanced Vocabulary for 
iSrades 9-12 ^ by Stanford E. taylbr, Helen Prackenpohl, and Catherine E. 
White (Huntington, NY: Educational Development Laboratories, 1969). The 
student's task is to choose the synonym for the underlined word in the 
phrase. 

Use of a stem word in a phrase parallels the way in which a learner is 
exposed to new vocabulary and, more broadly, the way language "works." The 
use of a phrase as context provides a mental image for the student and helps 
him/her to recognize the stem word as familiar. However, even though the 
stem word is placed in the context of a phrase, the vocabulary test is a 
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measure of the student's knowledge of the dcinotative meaning, or dictionary 
definition, of the word. 

The skill of defining a word in the context of a phrase is quite 
different from the skill of actually determining word meanings through 
context. To demonstrate the skill of determining word meaning from context, 
the student must be able to use context clues; specificallyf direct 
definition, restatement, example, explanation, and cdn^arisbn or contrast. 
The context of a whole sentence, sometimes even a paragraph, must be used to 
determine the meaning of an unknown word. Thus, the item that measures 
ability to determine word meaning through context must be a whole sentence 
and one that expresses a complete thought. Such items are included in Test 
5^ Language Expression. 

Test 2 - Reading Comprehension. Test 2 contains 45 items based on seven 
reading selections. Some reading passages portray feelings and situations 
universally experienced by young people; other passages present enriching 
informative materials. The test items measure specific skills in both 
literal and critical comprehension ^ More than bne-haif of the items in this 
test measure skills in critical comprehension. 

Test 3 - Spelling. Each word that the student is required to consider 
is placed in the context of a sentence. The rationale for this format is 
threefold: (1) Spelling words are taught in a meaningful context^ (2) 
Recbghitibh of a spelling error is a skill that students would apply to 
proofreading their own written material (i.e., a context), and (3) Bbmbhyihs 
and other easily confused wbrds represent important content in a spelling 
program, but can be tested only in the context of a sentence. 

All misspellings in Test 3 are common among students. Furthermore, each 
alternative in an item measures a specific spelling rule. Prom the student's 

wrong responses^ the teacher can ascertain which rules the student needs to 
master; 
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The words included in each Level of Test 3 were carefully selected to 
represent speiling rules Widely taufht at that level. Basic Goals iii 
Spell ing y by H. kottmeyer and ft. Rlaus^ a text series used by over half the 
school children in the nation, was used at each level of the CTBS/S. Basic 
Spellihcj Skills; A Prbgraih for Self'^Ihstructibh , by Learning Technology 
Incorporated^ was also used as a guide in word selection at some levels. 
J^ev jjsed ^or^g^— Vocabulary r by ^L/McGraw-Hill, was used in choosing words 
appropriate in difficulty for each level. 

Test 4 - Language Mechanics. Test 4 contains 20 items, of which id 
measure punctuation skills and 10 measure capitalization skills. The skills 
are tested with discrete sentences instead of a reading passage for two 
reasons: (1) Testing knowledge of punctuation and capitalization rules 
through the use of a passage would only complicate the task; and (2) a 
writer decides which capitalizatidh or puhctuatibh rule applies^ sentence by 
sentence^ except for comparatively rare uses of the semicolon and colon. 
Discrete sentences minimize the effect that difficulty in reading compre- 
hension might have on a student's performance on a test of mechanics. 

If a student's performance on this test of language mechanics is 
unsatisfactory, it might be ah indication that he/she needs to learn hot 
only the rule of mechanics per se, but also the principles of English 
sentence structure and what constitutes ah idea phrase within a sentence. 

Test 5 - Language Expression. Test 5 contains sets of items that 
measure various aspects of effective expression: standard English usage; 
diction; English syntax (grade 3); economy and clarity of expression (grades 
6, 9, and 11); arid skill in brgahizatibh. 

Organizatibnai skills are measured in two ways. For some items the 
student must read a brief paragraph to deteritiine which of four transition, 
or connecting, words reflects the relatibnship in thbught between two 
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sentences^ Transition words are important in writing, for they reflect 
one's ability to organize one's thoughts effectively. Other items require 
the student to examine several four-seiitehce paragraphs^ in which the 
sentences are not in proper seqaencr*:^ to determine their correct order. 

Test 6 - Hathematics Computation. Test 6 consists of 48 items in 
addition^ subtraction^ multiplicatibn, and division. These four fundamental 
mathematics operations are measured by 12 items each. Within each section, 
the 12 items are ordered according to increasing difficulty* No separate 
scores are reported for the four sections; only the total score for Test 6 
is normed. 

Test 7 ^ Hathematics Concepts and Applications. The 50 items in Test 7 
measure the student's ability to recognize concepts, choose appropriate 
problem-solving operations, and carry but such operations. 

The 25 concepts items measure the student's jkbility to convert concepts 
expressed in one numerical, verbal, or graphic form to another form, and to 
comprehend numerical concepts arid their ihterrelatibnships« 

The 25 applications items measure the student's ability to select and 
carry out problem-solving operations. 

Separate scores are reported for each section^ 

Test 8 - Reference Skills. Test 8 consists of 20 items which measure 
the ability to use reference materials and to follow library procedures. 

This test assumes that the student has had a library available and h&s 
received instruction in its use. Because not all schools hatve library 
facilities^ the score of this test is not included in the Total Basic Skills 
score. 

Test 9 - Science. Test 9 is comprised of items which assess the 
student's ability to investigate p^oblemis in science and, to a lesser 
degree, to recall scientific facts and concepts* Investigative skills 
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measured are the abilities to classify objects or phenoinena^ to measure or 
quantify data, to recognize a trend in data, to predict the outcome of a 
trend in data, to recognize a valid hypothesis drawii from data presented, 
and to analyze an experimental design. The student demonstrates these 
skills by interacting with data presented in charts, diagrams, drawings, 
graphs^ and written passages, the items are distributed across the various 
content areas of the physical and life sciences. 

Test 10 " Social Studies, The items in Test 10 measure the student's 
grasp of concepts, generalizations, and inquiry skills necessary for 
effective problem solving in social studies. These skills are tested in 
settings drawn from the four content areas of physical environment^ social 
envirbnment, political/economic environment, and history. The student is 
required to recall specific information, to read maps and other graphic 
materials, to interpret verbal material, to select and evaluate research 
designs, to distinguish fact from opinion, and to employ formal logic in 
problem solving. 

1984-85 ^ The Comprehensive Tests of Basic Skills^ Form 0, (CTBS/0) 
represets an extensive revision of the Comprehensive TelBts of Basic Skills, 
Form S, the achievement battery used from 1976 to 1984 as part of the West 
Virginia State-County Testing Program. The CTBS/U consists of ten subtests. 
The sutitests are reading vocabulary, reading cbihprehehsibn^ spelling^ 
language mechanics^ language expression, mathematics computation, mathematics 
concepts and applications, reference skills, science, and social studies. 

The ten different levels of the CTBS/D were developed to measure 
systematically skills that are generally taught in schools throughout the 
nation in kindergarten through twelfth grade. The test content was selected 
after a comprehensive review of popular textual materials, state curriculum 
guides and large city school system curriculum guides. The test is designed 



to ineasare broad carrtcalar objectives at each level and in each of the 
particuiar subtests of the CTBS/0. The CTBS/U was hot designed to measure 
the specific instructional objectives of a particular teacher^ school^ 
school district or a state. For all intents and purposes the tests serve to 
supplement the information that teachers have accumulated about individaals 
and groups of students. Chart 1 presents the data related to the various 
levels of the CTBS/0 administered at each grade level. 
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Each subtest of the CTBS/D consists of multtple choice items. These 
items relate to the category objectives and process areas developed by the 
editorial staff of CTB/HcGraw-Hill^ the publisher of the test. Content area 
teachers were employed and trained to write items within their particular 
grades and areas of expertise. 

Approximately four times as many items were written for each level of 
the test than are used in the published edition of the CTBS/D. Each item 
was written according to item specifications developed expressly for the 
CTDS/U^ The items are related to particular category objectivee and to one 
of the four processes. After an extensive item tryout, those items that 
best measured the category objectives of the content areas were selected to 
become part of the CTBS/U. 

The categorization of items was based primarily on the professional 
judgment of the item writers and editorial staff. No empirical evidence was 
considered when grouping the items within ah ol^jective or process areasi 
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The teclihical quality of the items was considered during the final item 
select ion. The CfBS/D reflects a balance between prbfessibnai expertise in 
the content areas and technically sound item characteristics. 

The CTBS/U is a hbrm-ref erehced achievement battery. This means that 
the performance of West Virginia students taking the tests is compared to 
the performance of a national sample of students who took the tests as part 
of the standardization (ndhnihg) process during the 1980-81 school year. 
Since the tests will not be renbrmed, student performance will be compared 
to this 1980-81 sample for the life of the test. 

The standardization was conducted in the fall and spring of the 1980-81 
school year. Approximately 250,000 students, k-12, participated in norming 
of the tests. Students from public, private and Catholic school districts 
were included in the saiiipie. Four geographic regions containing the fifty 
states and the District of Columbia were developed to define the cells 
utilized in the sanrplihg pi^ocedures. Public schools districts were 
categorized according to community type of urban, suburban or rural. Then, 
the districts were assigned to a size cell of either large or small. Within 
each size cell, the districts were partiticnbd intb cells based bn a 
demographic index, in this instance, mean district performance on 
standardized achievement t(*sts in grades 6 through 8. The districts were; 
assigned to a high, medium or low cell. When no index was available, the 
districts were placed in the other cell. Catholic school districts were 
partittbned accbrdlng tb g^bgraphic Ibcatibh and size. Private school 
districts were assigned a cell based only on geographic region. The end 
result was development of eighty-six cells from which to select students. 

A total of 119 districts participated in the standardization process. 
Schools from each district were randbmly selected in order tb bbtain the 

student pbpulatibn. Personnel within the school selected heterogenous 
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groups or classes of students for testing at a particular (grade level* Only 
a saii^ie of students fr^ a school and hot ail of the students in a school 
were included in the standardization population. Special education students 
were tested or not tested in accordance with the policy fbllbwed within a 
school district* If special education students were tested as part of the 
group achievement testing prograih in a school district they were included in 
the sample from a sci.dol* If special education students were hot tested as 
part of the group achievement testing in a school district, they were not 
included in the sample from a school. 

Students in the standardization sample were tested in classrooms or 
classroom size groups. In order for the most accurate information to be 
generated for students tested with the CTBS/U, comparable testing conditions 
are strongly recbnunehded. 

Each of the ten subtests contained within the CTBS/U are briefly 

described below in the order in which they are to be admihisteted. 

Additionallyr the time limits indicate the maximum amount of time that 

students are permitted to work on a particular subtest* 

Test 1 - Reading Vocabulary* This forty-five item test has a twenty 

minute time limit. Students are asked to select the correct meaning of 

underlined words* Multimeanihg words used in context and the meaning of 

affixes are also included in the test. 

Test 2 - Reading Comprehension* This forty-five item test has a forty 

minute time limit* Students read a passage of prose or poetry and respond 

to questions concerning itiain idea, passage details, characterization, 

sequencing, and author's purpose. 

Test 3 - Spelling* This thirty item test has a twelve minute time 

limit* Students are asked to select the correct spellihg of a word used in 
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context from a list of four spellings of the word. Student knowledge in 
applying some of the rules of spelling is measured through this format. 

Test 4 - Language Mechanics. This thirty item test has a fourteen 
minute time limit. Student punctuation and capitalization skills are 
measured. Editing skills are measured in context in a variety of formats. 

Test 5 - Language Expression. This forty-five item test has a 
thirty-three minute time limit. items nieasure student skills related to 
parts of speech usage^ sentence structure^ and paragraph development. 

Test 6 - Mathematics Computation. This forty item (thirty-six at grade 
3) test has a thirty minute time limit (twenty-six minutes at grade 3). 
students solve problems related to adding decimals or fractions, and 
dividing whole numbers. The upper grades also work with exponents, 
percents, and some algebraic equations. 

Test 7 - Mathematics Concepts and #^plicati6hs. This forty-five item 
(forty items at grade 3) test has a thirty-four minute time limit (thirty 
minutes at grade 3). Students are asked to demonstrate their understanding 
of numeration, number sentences, number theory^ problem solving, measurement 
and geometry. Word problems are included throughout this test. 

Test 8 - Reference SkillSi This twenty item test has a fifteen minute 
t^.me limit. Students are asked about book parts, dictionary usage, and 
library skills. 

Test 9 - Science. This forty item test (thirty items at grade 3) has a 
forty minute limit (thirty minutes at grade 3). Students are asked questions 
about botany; zoology; ecology; physics; chemistry; and land, sea or space 
sciences. The skills related to processing and understanding the ideas and 
concepts of these areas rather than the recall of specific facts about these 
areas are emphasized throughout the test. 
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Test 10 - Social Studies. This forty iteiii test has a forty militate tiine 
limit. Students are asked questions about geography^ economics, history, 
poiitical science, sociology, and the interrelationship of the various 
social sciences. The skills related to processing and anderstanding the 
ideas and concepts of these areas rather than specific facts about these 
areas are emphasized throughout this test. 
Def Ihitibhs 

The following terms are presented and defined so that the reader may 
better understand the infcrniatibh contained within this report. The 
definitions of the terms are consistent throughout this document. 

1. iblllty : The measurernent of one^s ability to learn school-related 
material in a typical classroom setting at this particular point in time. 

2. Achievement ; The measurement of what one has learned in specific 
instructional areas throughout one's educational experience. 

3« Expanded Standard Score ; Ah equal interval scale score with no 
intrinsic meaning. This score cannot be compared between different 
subtest arid subject areas. The score used for estimating the growth of 
a class over time. 

*• ^geqtiency Distr ibution ; A tabulation of scores from high to low, or low 
to high, showing the number of individuals that obtain each score or 
fall in each score interval. 

5. Heah ; The sum of a set of scores divided By the number of scores; the 
average. 

6. Ile4ian ; The middle score in a distributicn^; the 50th percentile; the 
point that divides the group into two equal parts*. Half of the scores 
fall below the median and half above iti 

7. N Coun^t ; The number of cases in a distribution, study, etc. 



8. Worm ; The standard to Which students' results are compared and from 
which percentile rank and stanines are determined. 

9. Percentile ; A point (score) in a distribution below which falls the 
percent of cases indicated by thii given percentile. Thus^ the 15th 
percentile denotes the score or point below which 15% of the scores 
fall. "Percentile" says nothing about the percent of correct answers an 
examinee has oh a test. 

lb. Raw-Score ; The total number of correct answers bb; iihed by a student on 
a subtest. This information appears only on the Roster Report. 

11, standard Deviatibh : A measure of the variability or dispersion of a set 
of scores about the mean. The more the scores cluster around the miean^ 
the smaller the standard deviation. 

12. Stanine ; A standard score sicale of nine units with a mean of 5 and a 
standard deviation of 2. This score appears on the Student Label, the 
Student Test Record and the Roster Report. 
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THE STATE-CDDNTY TESTING PROGRAM REPORTS 

A number of reports are generated by the SCTP related to the per- 
formance of students, individually and as groups within a school, a county, 
a RESA region, and the State as a wholes The reports present information 
from the West Virginia student Questionnaire^ the Cognitive Abilities Test 
and the Comprehensive Tests of Basic Skills. Reports which summarize 
specific individuals' performance are the Student Label, the Roster Report 
and the Student Test Record. A report which presents an individual student's 
performance along with that of a specific group of students* performance is 
the Group Right Response Record. Other reports such as the National 
Percentile Frequency Distributions, the Expanded Standard Score Frequency 
Distribution, the Quartile Range Report and the Right Response Summary and 
Item Analysis provide information about groups of students' performance. 

in order to facilitate the understanding of the various report formats^ 
each report will be discussed. Copieis of the reports are appended in the 
same order in which they are presented. i^pendix A contains report forms 
for the years 1982-1983 arid 1983-84 while Appendix B contains report forms 
for the 1964-85 school year, the discussion will emphasize not only what 
information is provided on the report but also how the information and 
report may be utilized by teacheris, counselors^ students^ administrators and 
parents for the assessment of students and educational programs. 
The Louden t Label 

the Student Label is the most basic report returned to the school. 
Each student who participates in the testing program and is tested under 
standardized conditions receives the label which is placed in the perif^anent 
record card or file for that student. the label contains the student's 
name, school, county, grade and testing date; school subject ratings; 




educational and career plaiis; aiid^ the CAT/OOGAT and CTBS national 
percentile and national stanine reiaits. 

Althbufh the Student Label does provide relevant student information, 
the use of the data is liihited in that the results for only one student are 
presented. The general performance of the student, the relationships be- 
tween subject interests and achievement, school plans and career plans and 
subject interests and school plans as well as other comparisons can be made 
for a student. 
The Roster Report 

The Roster Report expands upon the information ihcluoed on the Student 
Label. The Roster Report lists students alphabetically by class in the 
third grade and in the sixth grade and alphabetically by school at the ninth 
and eleventh grade. Beside each student's name appears, in order, the 
subject ratings; school plans and birth date; career choices; CAT/OOGAT 
results including raw score, national percentile and national stanine; and 
CTBS results listing the raw scores national percentile, national stanine 
and expanded standard score. 

Another feature of the Roster Report is the identification of a 
student's CAT/ODGAT arid CTBS subtest performance which is at or below chance 
levels This may serve as an indicator of the student's lack of achievement, 
problems with talcing the test (i.e. got lost on the answer sheet) or lack of 
taking the test seriously. Scores with ah asterisk (♦) by the raw score for 
any test should be scrutinized and decisions made about the accuracy of the 
score in relation to other CTBS test scores and classroom perforniance for 
that particular student by persons familiar with the work of the student. 
If the at or below chance level scores seem typical for i student, testing 
with a less difficult test may be desirable in order to obtain a closer 
approximation of a student's true ability and/br achievement level. 
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The Poster Report serves as a quictc reference for teachersr counselors 
and administrators desiring specific stuaeht data within the group. This 
report enables data for stbudenlbs within classes or schools to be easily 
retrieved as well as to identify those students who may heed retested. 
Again, this report gives only the final results and does not indicate a 
student's performance on process and content areas or specific items and 
item groupings. 
The Student Test Record 

The Student Test Record is the composite of all information collected 
about a student participating in the SCTP* Each student tested receives a 
complete Student Test Record provided that the test is administered under 
standardized conditions. The Student Test Record is the report given to 
each student and sent to the parent(s) or guardian(s) of the students 
Subject interest ratings, school and career plans and performance on the 
CftT/TOGAT and CTBS are included. In instances when students are not tested 
under standardized conditions, no normative data for the CAT/OOGAT and CTBS 
are provided; however, subject interests and education and career plans are 
reported for the student. 

Test scores are reported as national stanines and national percentiles. 
An additional feature of this report is the inclusion of a percentile band 
table. The percentile band plots the actual CAT/COGAT and CTBS performance 
and provides a range of scores reflecting standard error of measurement for 
that particular test above and below the attained score. The reporting of 
the CAf/eoGAT and CTBS results in this manner depicts the actual score as an 
estimate of a students' ability and/or achievement level rather than as an 
absolute measure of ability and/or achievement. The percentile band also 
serves to identify thbsie ability or achievement levels that are significantly 
different from oiie another. When the percentile bands do not overlap, there 
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is significant difference between verbal and nonverbal ability based on the 
CAT/OTGAT results. The same s true for the CTBS achievement results and 
the bands that represent the various subtest scores. However, the CAT/CX)GAT 
and CTBS results should not be compared due to the nature of and difference 
between the two testis. 

Explanation of the various information and scores reported by the 
Student Test Record is provided to parents and students on the bottom half 
and back of the report given to the students. Reports provided to the 
teacher for each student includes item information for that particular 
student by subtest, process and content area. Ah important utilization of 
this item data by the teacher relates to student performance on the subtests 
according to process/content classification. This serves to identify 
specific process/content strengths and weaknesses for each student. Further 
conclusions drawn from a student's performance on the various processes 
measured by the test without additional information may be considered 
over interpretation. 
^he-Gr4^up-Right Response Reco rd 

The Group Right Response Record summarizes for claissrobm teachers the 
performance of each student and particular class of students on the indi- 
vidual items on the CTBS by subtest, process arid content area. The report 
ai.^c identifies the item nun^er and provides a description of the item. The 
Group Right Response Record is automatically generated for all third and 
sixth grade teachers within self --contained classrooms. This report is also 
available to teachers in sixth grade middle schools and teachers in ninth 
and eleventh grades by specific subject area and class period. The report 
can be obtained by completing or having students complete the appropriate 
section of the answer sheet. 
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The droop Right Response Record cosines ciassrboi as well as the 
individual student data; ciassrootn information includes the percent of 
students from the national hbrm sample who answered a particular item 
cbrrectiy daring the nbrming process as cCTipared to the percent of students 
in a local classroom who correctly answered the same item. These data are 
also given for the individual subtests r pi^ocesses and content areas being 
assessed r representing the average percent correct for those items related 
to the subtest and related process and content areas. 

Individual student information can be utilized to identify a student's 
specific strengths and weaknesses; Ifhen analyzed as a class, the report can 
identify processes, content areas and items that the class as a whole has 
mastered or is in heed of additional work. The most beneficial use of the 
report would seem to be the identification of a student or students within a 
class that exhibit the same strengths and/dr weaknesses, enabling the 
classroom teacher to tailor instruction to better meet the needs of the 
students, individually and as a group. 

Careful interpretation of the €rbup Right Response Record must be 
emphasized. The skills being assessed may not have been taught and the 
limited number of items for a skill area can in no way measure the entire 
range of skills related to a particular subject. However, when the report 
is studied by the teacher, the information may result in teaching modifica- 
tions and increased personalized instruction for the students within a 
classroom. 

The previous reports - Student Labels Roster Report^ Student Test 
Record and Group Right Response Record - all provide information about an 
individual's {performance on the West Virginia Questionnaire, the CAT/OOGAT 
and the CTBS* There are other reports generated by the SCTP which have 
program related utilization and address the CAT/COGAT performance and CtBS 
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results by schoolr county^ RESA region^ and the State, as weii as the 
results of the West Virginia Student Questionnaire. These reports are the 
Pight Response Summary and Item Analysis^ the Frequency Distribution ^ 
Achievement Composite Scores, National Percentile Frequency Distribution, 
Expanded Standard Score Frequency Distributionr Quartile Range Report, and 
the Summary of Student Plans and fnterests. 
Right^e spdns e Summary and It em^Anal¥Ei# 

the Right Response Summary and Item Analysis indicates the percentage 
of students who correctly answered specific CTBS test items. These data are 
provided for a school, county, RESA region, and the State. The information 
is especially helpful when comparing the peformahce of groups of students to 
the national norm sample and the identification of student strengths and 
weaknesses relative to the national norm san^le. This information is 
organized and presented for each CTBS subtest by pfoce^B and content area 
and related test items. 

The Right Response Summary and Item Analysis has a variety of uses. 
The comparison of the local sample to the national norm sample is but one 
utilization. By studying the report, the principal, teacher, and county 
administrator can determine the relative student strengths and weaknesses. 
Specific items can be identified which indicate high or low performance by 
the group of students;, the item analysis data can be used to show how 
different groups of students perform on the same sets of items. School and 
county personnel also have the opportunity to determine the validity of the 
test results for their own educational system. this is done by comparing 
the skills being assessed on the test with the skills taught within their 
curricula. Of course, those skills not being taught that are considered 
important by the school and county personnhel may receive increased 
attention as a result of a thorough study of the Right Response Summary and 
Item Analysis report. 



Frequency Distributions 

There are three distinct frequency distributions which provide 
normative data at both the national and local levei for the CTBS results. 
One of the distributions utilizes national and local percentile inforination 
while the other two provide the expanded standard score interval and local 
percentile data* On these reports^ the actual nun^er or frequency of 
students who scored at the national percentile interval or expanded standard 
scale score interval is given. 

The freqtaency distributions are generally utilized to determine program 
strengths and weaknesses. The National Percentile Frequency Distribution is 
a tool for identifying the highest and lowest results of the scores which 
comprise the Total Basic Skills results. The reported mean for each 
subtest^ subject composite and Total Basic Skills ROT the mean percentile 
but rather the percentile of the mean score attained by a particular grotip 
of students. Although comparisons can be made between subjects on the 
National Percentile Frequency Diistributidn^ the individual percentiles for 
the given subtests and composite scores CftNNOT be added^ subtracted or 
averaged. Using the percentile data as inbre than a general indicator of 
student performance on the tests is both inaccurate and highly inappropriate^ 
The utilization of National Percentile Frequency Distribution informa- 
tion is the first step in the process of test data ahalyisis. The data will 
not provide answers to specific questions about program effectiveness but 
may provide some direction in the search for the answers. When used in 
conjunction with the Quartile Range Report and the expected performance and 
growth of groups of students, this National Percentile Frequency Distribution 
increases in value as a program assessment tool. 



EKLC 



38 

4d 



The Expanded Standard Score Frequency Distribution and the Frequency 
Distribution - Achievement Cbmpbisite Scores are the reports utilized when 
studying or determining the academic growth of students; Because the 
expanded standard scale (ESS) scores have no intrinsic meaning and each 
subtest has an individually developed set of ESS tables^ comparison between 
subtests and subject ESS scores is inappropriate. 
Quartile Range Report 

The Quartile Range Report is also generated by the SCTP. This report 
is specifically related to the Katibiial Percentile Frequency Distribution 
and organizes the data into four distinct equal intervals or quartiles. The 
Quartile Range Report identifies the number (N-count) and percentage of 
students falling within each of the quartiles. This information is provided 
for each subtest and subject composite and can then be utilized to determine 
general program strengths and weaknesses in these specific areas as compared 
to the school and county Total Basic Skills quartile distribution, the 
self-norm for the school and county. 

The types of analyses performed with the Quartile Range Report are an 
extension of those applied to the National Percentile Frequency 
Distribution. In this instance, the quartiles and the percentage of 
students in each quartile are identified for the Total Basic Skills. The 
next step is the cbmparisbn bf the Tbtal Reading^ Latnguage and Math 
quartiles to the Total Basic Skills quartiles. Significant differences 
between percentages of students in the tbp ( 4th) and in the be ' om ( 1st) 
quartiles of these subject area composites as compared to the Total Basic 
Skills indicate a need tb more closely review the item data presented by the 
Right Response Summary and Item Analysis Report related to these subject 
areas. 



EKLC 



3^ 45 



Interpretation along these lines provides a very general overview of 
the program perf ormancet Again, this process does not identify specific 
program strengths and weaknesses but can be used as a beginning for more in 
depth program investigation and curriculum review. In essence, the report 
is a more concise but less detailed frequency distribution to be used for 
program evaluation. The information can be used to identify such program 
practices by subject as adequate or inadequate remedial work for students, 
lack of eshrichmeht activities for students, and programs which optimize the 
performance of students. These general hypotheses about the programs can be 
developed by comparing subtest and subject area quarttle results to the 
Total Basic Skills quartile distribution. 
summary of Plans and Interests: 1982-83 and 1983-84 

The West Virginia Student Questionnaire was designed to obtain 
information rrbm students about themselves pertaining to subject interest 
ratings, educational plans and career jolahs. A report summarizing these 
plans and interests is provided for a school, a county, a RESA region, and 
the State. The report presents the frequency of students responding to the 
various categories of questions in all the areas. Pbr the educational and 
career plans area^ frequency and percentages of students for each category 
are given. For the subject interest ratings, the frequency^ the median 
(midpoint) score and the mean (average) score rating for each subject are 
given. 

The data provided to the schools, counties and regions regarding their 
students' plans and interests can be used for curriculum design, course 
expansion or deletion, instructional modification, and provide a general 
understanding of the student viewpoint about the school. The data for 
individual students can serve as an important counseling tool and identify 
students who have developed little interest in schools The Summary of Plans 
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and Interests can laentify courses and specific subject areas that are or 
are not appealing to the students beiiig served. Purtheriiibre, attitudes 
about school influence decisions related to continuing up the educational 
ladder and impact upon career considerations. The data are not as easily 
interpreted as some of the other data provided^ but the data do indeed 
contribute to a better understanding of the students enrolled in West 
Virginia schools. 

All of tb^ reports generated by the SCTTP can be used by teachers, 
counselors, administrators, students and parents. However, the basic intent 
is to identify the relative strengths and weaknesses of the educational 
development of students in the assessed areas. Taken individually^ the 
reports provide piecemeal data about the students and the programs designed 
for these students; taken together, the reports help educators identify 
program strengths and weaknesses and serve as the foundation of the program 
review process. 

Student Interests, Plans and Services Profile; 1984-85 

The Student Interests, Plans and Services Profile provides a summary of 
student responses to the contents of the West Virginia Student Questionnaire. 
The information is aggregated for a school, a county, a region and the State. 
The report can be especially useful when planning programs and services to 
meet the varied needs of students. 

■The "Subject Interest Ratings" are based on a 1 to 4 scale. This is 
ah ordinal scale because the students are being asked to rate the subjects; 
The rating describes their position to one another on the scale; therefore^ 
the students are ordering their preferences. 

Both means and medians are calculated for each subject. The means are 
calculated by multiplying the frequency (PREQ) times the scale point (1, 2, 
3^ or 4)^ summing the results and then dividing by the total number of 



respondents. The median represents tne point on the scale that 50 percent 
of the scores are above and 5D percent of the scores are below. The two 
ineasures of central tendency are reported because the mean is more easily 
influenced by a large number of high or low scores than is the median. 

Beside the "Subject Interest Ratings" is the section called "Favorite/ 
Hore Time." The number of students that select each subject from the list 
is recorded in the "PREQ" column. The percentage of total respondents 
selecting the subject appear in the "%" column. At grade three the favorite 
subject is selected fc^ students while at grades six, nine and eleven the 
subject students would like to spend more time studying is reported. 

The "Career Interest Areas" are taken from the United States Department 
of Labor publication titled the Guide^ Occ4it>ational Exploratibh . Each 
student makes a first and a second choice from the twelve areas. The nuni)er 
and percentage of students selecting an area are listed under the "PREQ" and 
the "%' columns for both choices. 

the "Student Services Area" provides the number and percentage of 
students who selected the amount of help they needed in each of the four 
areas. Each student has the opportunity to rate the listed atv^as according 
to none or no help needed, a little help needed, a moderate amount of help 
needed and a great amount of help needed. The number and percentage of 
students responding to each point for each area are listed under the "PREQ" 
and "%" headings. Another reE>6rt, the "Student Services Summary" identifies 
those students by area and level of need and is provided for a school. 

The "Educational Plans" section reports the number and percentage of 
students who selected the various plans available to them. Not ail of the 
students at each grade respond to the same items; therefore, some options do 
not have any responses. As with the other sections^ the "PREQ" and the "%" 
columns provide the numerical data about the students. 



this report reveals ihany things about the student population not 
avaiiabie through test scores. The careful analysis of the information can 
provide some basis for certain types of student behavior * Although the 
questionnaire is primarily to be used with individual students, the results 
can assist with identifying, planning and developing programs that enhance 
the opportunities for student success. 
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SECTION IV 
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WEST VIRGINIA STUDENT QUESTiONNAiRE RESOLTS 



The West Virginia Student Questionnaire was modified f6r the revised 
testing program; Consequently, data are presented in two separate sections. 
StAi^eft^^aris and Interests; 198 2-83 and_L983^84» information derivid froS 
the West Virginia Student Questionnaire data encompasses three distinct 
areas: subject interest ratings, school plans and career plans. All data 
are reported as State results. 

The methods utilized in this report vary from area to area. Subject 
interest ratings are provided fOr each grade level with the median score 
included. School plans appear as a percentage of total respondents ard are 
graphically represented by pie charts and tables. Career plans data are 
reported as tables and include the number and percentage of students 
selecting a career area from one of the 19 provided options. Both the first 
and second choices of the students are included. 

Subject 4tttere8t rat ing. Students at the third, sixth, ninth and 
eleventh grades are asked to respond to the question Of "how much they like 
or think they would like" each of 10 different school subjects. The 
available options range frOm a 1 rating, representing dislike Very much, 
through a 5 rating, representing like very much. These data present a 
general picture of Wesft Virginia students' perceptions of the selected 
school subjects at the various grade levels tested. 
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Table 1 pi^esehts the subject interest data for the students in the fbiar 
grade levels for the two schools year 1982-83 and i983-84. From these data 
the fact is apparent that interests in subjects generally decline as one 
moves from the third through the eleventh grade groups. This pattern is 
consistent for both 1982-83 and 1983-84. 



Table 1 
SUBJECT INTTOEST RftTiNSS* 



Subject 


4982-83 


^9S3-84 


3 6 9 11 


3 6 9 11 


Art 


4.9 4.6 3.8 3.5 


4. 9 4.6 3^7 3^4 


Engitsh 


3.6 3.6 3.3 3.2 


3.6 3.6 3.3 3.2 


Pnrei an fanaiiaoo 


A-^ I.T 9 7 


, 4,^ « ^ 2^0^ 


^«ttl 


4.7 U9 3.^ 


t.2 3.9 3.7 


Music 


4.6 4.0 3.5 3.5 


4.6 4.0 3.4 3.4 


Physical Education 


4.8 4.7 Ai4 4.1 


4.8 4.7 4.3 4.1 


Reading 


4.6 3.8 3.4 3i5 


4.6 3.9 3.4 3.4 


Science 


4.5 3.9 3.5 3.3 


4.4 3.9 3.5 3.3 


Social Studies 


4^ 3.^5 3^4 3,^ 


4.4) 3.4 3.4 3.3 


Vocational 


4.-4 4a 4.0 


4. 7 4, 3 4.0 3.9 



"^Reported as median scores 



These median scores represent groups of students and not individual 
students. There may be counties and schools with interest ratings higher or 
lower for some or all of the subjects. Before drawing aiiy conclusions about 



a particular county or school^ one should scrutinize those data provided to 
that county or school by the testing program. 




46 



School pians, pie charts, identified as Figures 1 through 3 inclusive^ 
are used to present the information related to the educational plans of 
students at the sixth, ninth, and eleventh grades for 1982-83 and 1983-84. 
Students are given the option of selecting one of six provided categories* 
The six categories are: quit school; finish high school; complete 
post-secondary vocational school; complete two year college program; 
complete four year college program; and, attend graduate school. 

1982-83 1983-84 



fuit 
>chool 




Figure 1 
School Plans 
Grade 6 




1982-83 



1983-84 



Quit 

School 1% 




Quit 

Schcol 1%- 




Figure 2 
School Plans 
Grade 9 



1982-83 



1983-84 



School 



0% 




Quit 
School 



0% 




Figure 3 
School Plans 
Grade 11 
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Proin the figtires one may obtain the percentage of West Virginia students 
with similar educational plans* The longer the students are in school , the 
more solidified the plans become. This information can be of assistance to 
persons involved with dropout prevention as well as enrbiiment projections; 
Although the percentages are those for the state at the various grade 
ievelsr the information is available for each student, school and county in 
the state. To obtain a clearer picture of the educational plans of students 
in a particular area, one should refer to the local reports. The state data 
may serve as a reference to determine what the general school populations' 
educational plans might be, but one should not preclude that the State 
results are the same as an individual county's or school's results. 

Career plans . The other area from the questionnaire relates to the 
expressed career plans of west Virginia students at the sixth, ninth and 
eleventh grades. The numbers of students and the percent of the total 
population for a grade level selecting one of che 19 career areas are listed 
on Tables 2 through 4 inclusive. Both the first and second choices of the 
students are provided. 
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Table 2 



GRADE 6 CAREER PLANS FOR 1982-83 





First Choice 


Second Choice 


ART AND HOSIC 


P«q. * 
1346 4 


Freq, * 
1311 4 


BOSINESS AND HANAGEHENT 


860 3 


1059 4 


CLERICAL WORK 


2047 7 


1944 6 


OOMMBNZCATIONS AND WRITING 


302 1 


396 1 


ENGINEER IN& AND APPLIED TECH 


2314 8 


1711 6 


ENTERTAINHENT 


3547 12 


2223 7 


PARKING, PISHING AND FORESTRY 


1866 6 


2173 7 


K)MBHAKING 


677 2 


1472 5 


LAH AND LAN ENF^CBHENT 


2519 8 


2776 9 


MANOPACTORTNG 


151 1 


276 1 


M&TR &Hn scTPurK 


T1^5| A 




HE*^ICINE AN" "E*''-'''*' cgRvrrgc 


""JZ 16^ 


^629^ 9 


MERCHANDISING 


127 0 


239 1 


HILITARY SERVICE 


2724 9 


3009 10 


MINING 


585 2 


939 3 




902 3 


ii54 4 


SKILLED TRADES AND CRAFTS 


1205 4 


I4tl 5 


SOCIAt SERVICES 


vm 6 


1701 6 


TRANSPORTATION 


1337 4 


2028 7 


GRADE 6 C»tEER PLANS FOR 1983-84 




First Choice i 




JOB AREAS 


Pceq.. % 

1257 4 


Preq. % 




1271 5 


BUSINESS AND MANAGEMENT 


761 3 


1070 4 


CLERIOiE WORK 


1800 ^ 


1659 6 


COMMUNICATIONS AND WRITING 


259 ^ 


423 2 


ENGINEERING AND APPLIED TECH 


2463 9 


1971 7 


ENTERTAINMENT 


3191 11 


2254 8 




1631 6 


1940 7 


HOMEMAKING 


624 2 


1380 5 


LAW AND LAW ENFORCEMENT 


2416 ^9 . 




MANDPACTORING 


158 1 


268 1 


MATH Afro SCIENCE 


1108 4 
4532 16 


1412 5 
2329 8 


MERCHANDISING 


120 ^X) 


259 1 


MILITARY SERVICE 


284S IB 


2577 9 


MINING 


560 2 


763 3 


srasoNAL srovicEs 


783 3 


1099 4 


SKILLED TOADES AND CRAFTS 


1063 4 


1220 4 


SOCIAL SERVICES 


i636 6 


1734 6 


TRANSPORTATION 1 1178 4 


1841 7 
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Table 3 



GRADE 9 CAREER PLANS FOR 1982-83 



JOB AREAS 
APT AND WUSIC 


First Choice 


Second Choice 


Freq^ * 
1273 ^ 


Freq. % 
1191 4 


BUSINESS AND MANAGEMENT 


1212 5 


1^42 6 


etraiCAL WORK 


2321 9 


2009 8 - 


CDMMONTCATTONS AND WRITING 


395 1 


611 2 


ENGINEERING AND APPLIED TECH 


2886 11 


1815 7 


ENTKITA INHENT 


1966 7 


1554 6 


Pi^RHING, PISHING AND FORESTRY 






HOHEHAKING 


^7U8 3 


1303 —5 


LAW AND LAW ENFORCEMENT 


1889 7 


215 3 — r 


MANtfPACf USING 


201 1 


354 1 


MATH AND SCIBNCT 


705 3 


1146 4 


Mi^DICINE AND HEALTH SERVICES 


4077 15 


1842 7 


MERCHANDISING^^ 


131 0 


278 1 


MILITARY SERVICE^ 


2108 8 


2543 10 


MINING 


640 2 




PERSONAL SERVICES 


1005 4 


978 ^ 


_i5«LiLLED raM)ES AND CRAFTS 


1823 7 


1578 6 


SOCIAL SERVICES 


909 3 


1449 5 


TRANSK>RTATION 


1099 4 - 


1705 6 


GRADE y CAREER 


PLANS Fur 1 51 o J - o 4 




JOB AREAS 
ART AND MUSIC 


First Choice 


Second Choice — 


Freq. % 

- 1238 5 


Freq. % 

1183 4 


— BUSINESS AND MANAGEMENT 


1410 5 


1687 6 


CLERICAL WORK 


2196 8 


4965 J 


COMMUNICATIONS AND WRITING 


419 2 


640 2 


ENGINEERING Al© APPLIED TECH 


3345 12 


2140 8 


ENTERTAINMENT 


2010 7 


1643 6 


F^MING^ FISHING AND FORESTRY 

HOMEMAKING 


1 An^ ^ 

^71 2 


trin 6 
1311 5 


LAW AND LAW ENFORCEMENT 


1947 7 


- 2^*^** 9 


M ANUP ACTUR ING 


171 1 


339 1 




Q '7 




MED ICINE~AND~ HEALTH SERVICES 


4495 17 


1892 7 


MERCHANDISING 


^A<^ r 




MILITARY SERVICE 


2 m 8 




MINING 


484 2 


729 3 




908 3 


1061 4 


SKILLED TRADES AND ORAPtS 


1399 5 


1381 5 


SOCIAL SERVTtfES 


993 4 


1439 5 


TRANSPORTATION 


963 4 


1525 6 
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GRADE ii Gi^EER PLANS FOR 1982-83 



ART AND MtJSIC 


First^Xboice 


Seronri Choice 


1196 5 


Fteq. % 
1104 5 


BUSINESS AND MANAGEMENT 


1913 8 


1980 g 


CLiRi^Ji WORK 


2074 9 
Ann 9 


1795 8 


PMftTMSTOTMr: awn iPPT^xpn TPrw 


4DD 2 
?^R9 IT 


D / O 2 


ENTHn?AINHENT 


910 4 


1138 5 


FARMING^ FISHING AND FORESTRY 


937 4 


1489 6 


HOMEMAKING 


556 2 


12D4 5 


LM? AND LAW ENF€^CEMENf 


1167 5 


1470 6 


MANt?FACTgRING - - - 


236 1 


341 1 


MftTR-ftMn SCT^MrR 






— MEDICINB-AND HEALTH ~S ER v I CES 

MERCHANDISING 


3242 14 
204 1 


1285 6 
402 2 


MILITARY SERVICE 


1450 6 


2298 10 


MINING 


632 3 


753 3 


PERSONAL SERVI^S 


942 4 


874 4 


SKILLED TRADES AND CRAFTS 


2408 10 


1409 6 


— SOCIAL^ERVIGES 


U65 5 


1450 6 


TRANSPORTATION 


653 3 


1208 5 



GRADE 11 CAREER PLANS FOR 1983-84 



JOB J^EAS 
— ART AND MUSICS 


First Choice 


Second Choice 


Freq^ i 
1050 5 


Freq. * 

^^4 ^ 


BUSINESS AND MANAGEMENT 


^056 9 


2049 9 


CLERICAL WORK 


1954 8 


1907 8 


COMMUNICATIONS AND WRITING 


4D8 2 


610 3 


Et^INErofNGzACTltiAPPiJE TECIt 


2703 12 


1512 7 


ENT^^TftTMMRMT 




1119 ^ 


PARMNGt FISHING AND FORESTRY 


90S 4 


1329 6 


HOMEMAKING 


517 2 


1152 5 


LAW AND LJiH ENFORCEMENT 


1187 5 


1585 7 


SftNHPftCTSPTOfi 


227 i 


299 1 


HATH AND SCIENCE 




^Li2A 5 


MEDICINE AND HEALTH SERVICES 


'aero ik 

w W A ^ AW 


1263 5 


MERCHANDISING 


193 1 


377 2 


MILITJffiY SERVICE 


1699 7 


2274 10 


MINING 


3S6 2 


621 3 




q?'? 4 


866 4 


SKILLED TRADES AND CRA?7S 


2157 9 


1318 6 


SOCIAL SERVICES 


1056 5 


1490 6 


TRANSPORTATION 


585 3 


1058 5 
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in most instances^ the career plans iiifbrihatibh xs better utilized with 
a student for the purposes of career awareness and expibratioh. However^ 
the data about the career intention of groups of students may be of value 
when determihiiif cbiirse development aiid resource allbcatibh. At the State 
level, the information enables the development of a more complete picture of 
the school population so that future educational programs may assist 
students with the realization of their goals. 

Summary . The student plans and interests data collected by the SCTP are 
more meaningful when analyzed as a whole rather than in individual 
sections. Possibly^ the best use of the information is with each student 
since an historical perspective of the student's likes and dislikes, 
educational plans and career plans can be a valuable and beneficial 
counsel Ihg tool. With an individual student, the data may be useful when 
attempting to determine why the student performs as he/she does, not only on 
the standardized tests biit also during classroom activities. 
Student Interests, Plans and Services; i9&4-85 . 

Using the revised West Virginia Student Questionnaire in 1984-85, data 
were collected and reported for five major areas of concern. All data are 
reported as state results. Subject interests ratings are provided for each 
grade level by median score. Students' favorite subject (grade 3) or the 
subject that they would like to spend more time studying (grades 6, 9 and 
11) are presented as the percentage selecting that particular subject. 
Career interest areas, educational plans, and areas in which students 
request services are presented using frequencies and percentages. 

Subjec^t^interesfc-xatinqs i The subjects rated at grades 3 and 6 were 
art^ English, health, mathematics, music, physical education, reading, 
science, and social studies. At grades 9 and 11 foreign language and 
vbcatibnai were added. Furthermbre, at grade 11 students rated reading 

53 



literature rather than reading class. Subjects were rated oh a 4 point 
scale: i-dislike much to 4-like much. Students were also asked to choose 
their favorite subject (grade 3) or select the subject that they wanted to 
spend more time studying (grades 9, and II). 

Tables 5 and 6 present these data for each grade level. From these data 
it appears that interests in the subjects generally decline as one moves 
from the third through the eleventh grade. English is the only subject 
which maintained a consistent score across the four reported grade levels. 
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Table 5 








Subject 


Interest Ratings* 








1984-85 




-- 











9^ 


11 


Art 


3.8 


3.6 


3.0 


2.8 


EnQlish 


2.7 


2kl 


2i7 


2. 7 


Foreign Ldngoage 


Ne 


NC 


2.6 


2, 2 


Health 


3.2 


2.8 


2.6 


2.6 


Literature 


NC 


NC 


NC 


2.7 


Hatheinatics 


3.6 


3. 3 


3. 2 


3- D 


Hiisic 


3.5 


3.1 


2i7 


2.8 


Physical Education 


3^8 


3.8 


3. 5 




Reading 


3.3 


3.1 


2.8 


NC 


Science 


3.2 


3.1 


2.8 


2.7 


Social Studies 


3.0 


2.8 


2.8 


2.7 


Vocational 


NC 


NC 


3.4 


3.2 



^Reported as median scores 
NC: Not Collected 

Table 6 

Favorite/Spend More Time Studying Subject 
1984-85 





3 


6 


9 


11 


Art 


14 


4 


i 


7 


English 


ii 


17 


11 


3 


Foreign Language 


NC 


NC 


15 


8 


Health 


0 


0 


14 


11 


Literature 


NG 


NC 


NC 


3 


Hatheinatics 


14 


12 


15 


9 


Music 


6 


21 


2 


i€ 


Physical Education 


13 


1 


8 


b 


Reading 


16 


17 


11 


NC 


science 


18 


9 


3 


12 


Social Studies 


9 


19 


10 


17 


Vocational 


NC 


NC 


10 


9 



*NC: Not Collected 
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Educa t i 6ha 1 pi ans > Pie charts ^ identified as Figures 4 through 6 
inclusive, are used to present the information related to the educational 
plans of students at grades 6^ 9^ aiid ii for 1984-85. Grade 6 students have 
four options: quit high school before graduating, graduate from high 
school, attend a vbcatiohal school, and attend college. For grade 9 
students, attend college is changed to obtain a degree and attend graduate 
school; For grade 11 students, attend college is changed to two-year an^? 
four-year categories. Graduate school is also better defined for grade 11 



From the data presented in Figures 4 through 6 it is evident that the 
longer students are in school the more solidified the plans become. 
Furthermore, these plans become more realistic as their adolescent/secondary 
education draws to a closer These data can be of value to persons involved 
in career counseling, dropout prevention or ehrbllmeht projections. To 
obtain a clearer picture of the educational plans of specific students in a 
particular area, local reports should be referenced; 



students. 



Quit 
School 




Figjire 4 



Educational Plans 
Grade 6 
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Figure 5 
Educational Pians 
Grade 9 




Figure 6 
Bducatiibhal Flans 
Grade 11 
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Care ^j:^ 4nt^^t^ Another area from the West Virginia student 

Questionnaire relates to the expressed career interests of grade 6, 9^ and 
11 West Virginia students. The number of students and the percent of the 
total population for a grade level selecting one of the l2 career areas are 
listed in Tables 7 through 9 inclusive. Both the first and second choices 
of the students are provided* 

From the data in Tables 7 through 9 it appears that student choices 
become less variable over time. Mechanical and business detail show the 
greatest gains as the first choice of the career interest areas. Physical 
performing shows one of the greatest declines over time as th second 
choice. Although the group data may be of value when determining course 
development and resource allocation, career interests information is better 
utilized with an individual student for purposes of career awareness and 
exploration. 



Table 7 
Grade 6 Carieer .Interests 
1984-85 



First -Cteoice 



Second Choice 



Career Area 



Freq. % 




Artistic 
Scientific 
Plants & Animals 



2744 10 

3564 13 

3193 12 

2335 9 

3668 13 

484 2 

2870 10 

523 2 

753 3 

2132 8 



2903 11 

3536 13 

2553 9 

2934 11 

1121 4 

2928 11 



24Q0 9 



Protective 
Hechanical 
Industrial 



Business Detail 
Selling 



1063 4 
982 4 

1950 7 



Accommodating 

Huiharttariah 

Leadi L g/Inf luencing 



1470 5 
3647 13 



1394 5 
3425 13 



Phys ica l Performing 
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planning • This is under stanSable because students at grade 6 have probably 
a) not spent much time and have no inclination to think that far into the 
future^ or b) have decided what they want to be when they grow up (based 
upon the glamour of the job/bccupatibh^ what their peers sayr what their 
parents do for a living^ or limited knowledge of the world of work)» 



Table 10 

Student Service Areas: Grades 9, 11 
1984-85 



Amount of Help 
by Grade 


Developing 
Study ^k^ills 


Selecting 
A Career 


Educational 
Planning 


Haking 
Decisions 


Fteq^ % 


Preq. % 


Preq. % 


Freqi % 


^ade 6 

None 

ft tittle 
Moderate 
Great 


4,625 15 
12,724 47 
■',729 28 
1 10 


10,304 38 
9,172 34 
5,395 20 
2,406 9 


8,426 31 
9,615 35 
6^534 24 
2,667 lb 


7,033 26 
10^900 40 
6,352 23 
2,937 11 


Grade 9 

None 

A Little 
Moderate 
Great 


,5-81 :?, 

i2P32 
',755 34 
Jt,155 11 


6^956 24 
16,558 37 
7,977 28 
3,026 11 


6^314 22 
10,938 38 
8,462 30 
2,807 10 


6,199 22 
11,933 42 
7,824 27 
2,578 9 


None 

A Little 
Moderate 
Great 


3,162 13 
9,654 41 
^,419 36 
2,327 16 


5,177 22 
8,344 36 
7^193 31 
2,778 12 


4,518 19 
8,633 37 
7,959 34 
2,386 10 


5,480 23 
9,864 42 
6, 255 27 
1,901 8 



Sj^Bjar^. The student interests^ plans^ and services data are more 



meaningful when analyzed as a whole rather than in separate sections. 
Purthermbrer the best use of the information is with each student. As a 
counseling tool^ the data provide a historical perspective on likes/ 
dislikes, educational and career plains^ and on areas of need. These data 
can also provide a perspective on why a student performs acadessiically as 
she/he does. 

9^. 60 
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eOMiREHENSI^ TESTS OP BASIC SKILLiS RESULTS 

Student acbieveinsnt in West Virginia as measured by the comprehensive 
Tests of Basic Skills (CTBS) is reported by grade level and subject area on 
Tables 11 through 13 inclusive for each of the three school years. the 
scores are reported as percentiles in all instances r with the national mean 
estc^blished at the 50th percentile^ 



_ - ^ Table 11 

STUDENT ACfilEVEHERT IN WEST VIRGINiA 
CTBS/S: 1982-83 



Grade 


Total 
Keadina — 


Total* 
tanauaae 


Total 
Math 


Basic 
Skins 


Selenee 


social 


3 


62 


61 


58 


60 


6i 


63 


6 


58 


61 


56 


58 


59 


58 


9 


56 


59 


53 


54 


56 


57 


ii 


51 


54 


49 


49 


53 


53 



*Inclacles Spelling subtest 



fable 12 

STUDENT ACHIEVEMENT IN WEST VIRGINIA 
CTBS/S: 1983-84 





Total 


Total* 


Total 


Basic 




Social 


^Eade^ 


Seadina 


Lanauaae 


Mat^ 


Skills 


Seienefr 




3 


63 


62 


58 


61 


63 


64 


6 


59 


61 


57 


59 


6b 


59 


9 


58 


61 


54 


56 


58 


59 


11 


51 


54 


49 


49 


54 


54 



♦includes Spelling subtest 



Table 13 

STUDE8T ACHIEVEMENT IN WEST VIRGINIA 
CTBS/U: 1984-85 





Total 

- -Kea&ifig - 


Total* 

ijanquaqe 


TOtai 

— AKIl 


Basic 


- -acience- 


Social 


3 


55 


63 


45 


57 


40 


61 




54 


56 


se 


55 


55 


55 


9 


48 


54 


54 


50 


50 


59 


11 


50 


54 


55 


54 


49 


57 



^Spelling subtest excluded 
ftcMevement 19&2-83 arid l»83-&4 

From Tables 11 end 12 it can be sec^h that student achievement in grades 
3, 6, and 9 is abovr; the national mean in all areas tested. Scores of grade 
11 students are closest to the national mean and lowest of the four grade 
levels* There is a general decline across the grade levels during both 
testing years. That is, grade 3 scores are higher than grade 6 scores which 

are higher than grade 9 scores. 

ftchievemenL 1984-85 

From Table 13 it can be seen that oh the newly adopted CTBS/U battery, 

only grade 6 student achievement is above the national mean in all areas. 

Furthermore, the pattern of declining test scores across grade levels is hot 

evidenced in the 1984-85 data. Only the Total Language composite score 

approximates this pattern — but the spelling subtest is excluded from the 

composite language score in the CTBS/U version. 

Longitudinal Data; 1976-77 through 1984^85 

Table 14 presents the percentile scores of students since the CTBS was 

adopted in 1976-77. The CTBS Form S was administered from 1976-77 through 

1983-84. In 1984-85 the hew CTBS Fdrm U was admihisrered. 




: :__ : Table 14 

WEST VIRGINIA MEAN PERCENTILE ACHIEVEMENT SCORES* 



school 








Basic 




social 


Year 


Reading 


Lan^uaqe - 


Ma thgfflat ics 


Skills 


Science 


Studies 








. _ _ 

GRADE 3 








1976-77 


50 


48 


46 


47 


5b 


53 


1977-78 


53 


56 


49 


5b 


51 


55 


1978-79 


55 


S3 


52 


53 


53 


56 


1979-86 


58 


57 


55 


56 


56 


59 






OO 




57 


57 


60 


1981-82 


60 


60 


58 


59 


60 


6i 






61 


58 


60 


6i 


63 


1983-84 




62 


58 


61 


63 


64 


1984-85 


55 (62) 


63 (59) 


45 (55) 


57 (58) 


40 


61 








GRADE 6 








- 

1976-77 


48 


50 


47 


48 


51 


si 


1977-78 


50 


5t 


49 


49 


52 


si 


1978-79 


52 


55 


50 


51 


54 


53 


1979-80 


55 


57 


52 


54 


55 


55 


1980-81 


56 


58 


54 


55 


57 


57 


1981-82 


58 


60 


56 


58 


59 


58 


1982-83 


58 


61 


56 


58 


59 


58 


1983-84 


59 


61 


57 


59 


60 


59 


1984-85 


54 (59) 


56 (63) 


60 (59) 


55 (58) 


55 


55 



GRADE 9 



1976-77 


49 




52 




46 




47 




50 


51 


1977-78 


50 




52 




47 




47 




si 


52 


1978-79 


50 




53 




47 




48 




52 


53 


1979-80 


51 




54 




48 




49 




53 


53 


1980-81 


53 




55 




49 




50 




54 


54 


1981-82 


54 




56 




SO 




52 




55 


55 


1982-83 


56 




59 




53 




52 




56 


57 


1983-84 


58 




61 




54 




56 




58 


59 


1984-85 


48 


(54) 


54 


(60) 


S4 


(55) 


50 


(54) 


50 


59 












GRADE 


11 










1976-77 


48 




49 




44 




44 




si 


51 


1977-78 


'i9 




49 




43 




44 




so 


51 


1978-79 


48 




50 




44 




45 




5i 


51 


1979-80 


48 




50 




45 




45 




5i 


51 


1980-81 


49 




52 




46 




46 




52 


52 


1981-82 


50 




52 




47 




47 




52 


52 


1982-83 


51 




54 




49 




49 




53 


53 


1983-84 


51 




54 




49 




49 




54 


54 


1984-85 


50 


(53) 


54 


(53) 


55 


(52) 


54 


(50) 


49 


57 



*The 1976-77 refiuits for grades 3 and 6 are percentile conversions of linear 
ihterpoiatioh made from March estimates of data gathered during February 
testing. 
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During the 1976 through 1984 period the obvious increases in scores 
appear to be at grades 3 and 6, Because basic skills are emphasized during 
the k-6 years, the improvement is but one indicator of the impact of the 
educational programs on student achievement as measured by the CTBS, At 
grades 9 and 11 some increases are apparent, but the aibuht of increase is 
not as large as in grades 3 and 6, There were not any declines in scores 
during the eight year span. 

Although it Was hypothesized by many ihdtvtdc^iis that the administration 
of a new test battery in 1984-85 would result in decreased scores {rome said 
5-10 percentile points) across all grade levels, the results appear to be 
mixed. however, in order to make legit iinate contrasts across the two 
batteries (Form S and Form U) it would be necessai;/ to do an Anchor Study 
a stiidy wher?tby conttasts could be made. Using data supplied by the test 
publisher J (eTB/McGraw-Hill) , transformed percentiles were obtained. These 
transformed percentiles are presented in parentheses in Table 14 for the 
1984-85 year. Because the publisher did not provide data for science and 
social studies, transformed percentiles could not be obtained for these two 
subtests. When looking longitudinally at the 1976-77 through 1983-84 data 
and at the transformed 1984-85 data, a mixed pattern of increases and 
decreases occurred. Chart 2 depicts these changes from the jl983-84 data to 
the 1984-85 data. 

Chart 2 
CTBS Contrasts* 



Grade 




Ifdnguage 


Math 


Basic Skills 


3 


Dl 


D3 


D3 


d3 


6 


C 


12 


12 


Dl 


9 


I>4 


Dl 


11 


D2 


11 


12 


Dl 


13 


11 



*1: Increase^ D: Decreaser C: Constant 
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Prom Chart 2 it caii Be seen that there were both increases and decreases, 
and one no change. The shifts in percentile points were relatively small. 
Summary 

The performance of the third, sixth, ninth and eleventh grade students 
on the CTBS during the 1982-83, 1983-84, and 1984-85 school years was quite 
good. The average third, sixth and ninth grade students outperformed their 
thirds sixth and ninth grade counterparts from the national norm sample oh 
the CTBS in all areas measured in 1982-83 and 1983-84. The average eleventh 
grade student in 1982-83 and 1983-84 outperformed the average i*leventh grade 
student from the national norm sample ip four of the s:Ly reported areas. 
Although 1984-85 stuoents appear to show some slight r^r t/iosses from the 
previous year in several of the areas reported, some losses appear to be 
tremendous (e.g.. Grade 3-Mathematicsj. However, when the 1984-85 scores 
are translated to the same metric as the preceding years, the shifts ai:^ aot 
so tremendous. It is safe to assume that students today perform as well on 
the CTBS as students did five years ago, and with continued efforts and 
support may obtain even higher scores in the upcoming years. 
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APPENDIX A 



REPORT FORMS: 1982-83 and 1983-84 



n 
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STUDENT LABEL 



NAME MCGOY. ELAINE 
SCHOOL HILLS VIEW 
ciajNTY WASHING 

GRADE S • 5 
DATE 

WV SCTP 



02-77 



CAT 



CTBS 




68 

73 



HASHINGTON 
wHoot iill LSViEM HIDDLE 




. , StOOENT 

^ 1 ^;*ijr 



mm III 



ibmRILLSVIEH 




*< RiLLSViEK MDL 

I'*:* ..: S.5 

I AOIH NO. QJ 

^rc.-nr. 02-77 



WEST VIKOi NIA 

STATI • COUNTY nSTING MNXMAM 



COMPHHINSIVI nits or lASK SKRIS 



READING COHPREBENSIOS 
RECOGNITION/APPLICATION 
LITERAL RECALL 
66 LITERAL RECALL 
13 LITERAL RECALL 
16 LITERAL RECALL 

21 LITERAL RECALL 

22 LITERAL RECALL 
26 LITERAL RECALL 

33 LITERAL RECALL 

34 LITERAL RECALL 
TRANSEATION 

REBQRDINS 

08 REWORDING 
2b RENORblNG 

23 REWORDING 
36 REWORDING 
41 REWORDING 
45 REWORDING 

eOLTEXT CLOES i: 
07 CONTEXT CLUES 

09 CONTEXT CLUES 

14 CONTEXT CLUES 

15 C0NIEXI CLUES 
28 CONTEXT CLULS 

INTERPRETATION 
MAIN iDEA?: 
02 HAIN lOEA 
12 MAIN IDEA 

24 MAIN IDEA 

38 MAIN IDEA 
44 MAIN JDEAi 

DESCRIPTIVE WORD-' 

19 DESCRIPTIVE WORDS 
30 DESCRIPTIVE WORDS 
32 DESCRIPTIVE WSfiSS 

39 DESCRIPTIVE WORDS 
CONCLUSIONS 

01 CONCLUSIONS 
to CONCLUSIONS 

, 11 eoNEbusiefis 

— • 1 7 rniar! iKirmQ 




KRCENT 
nCHT 



NAT. 


IOC. 




. C • 




65 


67 








25 


20 








75 


70 








87 


88 


+ + - 


+ + + 


+ + 


75 


63 


- + + 


- + + 


- + 


7D 


88 


+ + + 


+ + + 


+ - 


82 


75 


+ - - 


+ + + 


+ + 


76 


75 


+ + - 


+ - + 


+ + 


85 


88 


+ - + 


+ + + 


+ + 


62 


25 


- + + 


+ - + 


+ + 


64 


63 


+ + - 


+ - + 


- + 


68 


69 








66 


67 








81 


25 


+ + + 


- + + 


- + 


78 


25 


+ - + 


+ + + 


- + 


72 


88 


+ + + 


0 -¥ 


4- 4- 


56 


50 




4- * - 


4- 4- 


64 


63 


+ - - 


+ + + 


- 4- 


46 


25 




+ - - 


- 


71 


73 








75 


63 




+ + + 


4- 4- 


68 


75 


+ + - 


+ - + 


+ + 


68 


88 


- + + 


+ + + 


4- + 


72 


75 


+ + + 


+ - + 


- 4- 


72 


63 


+ - + 


- + + 


- 4- 


60 


67 








61 


69 








80 


75 


+ + 0 


- + + 


4- 4- 


42 


50 


0 + - 


+ + - 


4- - 


64 


50 


- - + 




+ + 


64 


75 




+ + + 


- + 


57 


63 


+ + - 


+ - + 


- 4- 


59 


63 








68 


75 


+ - + 


+ + + 


- + 


74 100 


+ + + 


+ + + 


4- 4- 


38 


25 






- 4- 


57 


50 


+ + - 


+ 0 - 


4- - 


60 


72 








75 


75 


+ + + 


+ - 4^ 


- 4- 




63 


+ - - 


-ft 


4- 4- 


80 


88 


+ + - 


+ + + 


4- 4- 


57 


-63- 


+ - - 


+ + -f 


^^-^ 
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STATE OF mi 
OIVISION . 



it£H DESCiti 



«|EST VIRGINIA STATE-COUNTY TESTING PROeiMM 
nEQaB4CT OISTRIBOTION-ACHIEVEMENT COMPOSITE SCORES 

WASHINGTON CO HILLSVIEW MIDDLE GRADE 6.5 02-77 



STANQA9D 

iff Wff ' 


TOTAl 
KEAOIKIC 


TOTAl 
lANCUAGE 


TOTAl 
MATH. ARITHMCTtC 


TOTAL 
BASIC SKILLS 


fKQ % IK 


ma % III 


WO % ilf 


fKQ % -If 


741- 

726-740 

711-725 










696=710 
681-695 
666-680 










651-665 
636-650 
621-635 


1 99 

1 98 

^1 96^ 




1 99 




606-620 
551-605 
676-S9a 


1 94 

2 52 


1 99 

1 98 
1 96 


1 98 


1 99 
1 98 


561-575 
546-560 
531-545 


5 86 
3 79 
3 74 


4 92 
2 87 


& ^ tj 
3 91 

3 86- 


2 87 

Z 83^ 


516-530 
501-515 
486-506 


1 71 
5 66 
4 58 


3 83 
3 78 

3 73 


2 82 
1 79 
5 74 


2 80 

3 76 

4 70 


471-485 
456-470 
441-45§ 


5 51 

4 43 

5 36 


5 66 
3 59 
8 50 


7 64 
7 53 
6 42 


5 63 

5 54 

6 45 


426-440 
411-425 
396-410 


3 29 

4 23 
3 18 


5 39 
5 31 
3 24 


6 32 
6 22 
4 13 


4 37 
2 32 

5 26 


381-396 
366^386 
351-365 


2 07 
1 04 


4 18 
3 13 
2 08 


2 08 
1 06 
1 04 


4 1 8 
2 13 
4 08 


336-350 
321-335 


1 03 

1 01^ 


2 05 
2 62 


1 03 


1 04 

— 1 ! 


291-305 
276-290 








1 el 


H 

MEAN 
STD OEV 


60 
480.0 
77.6 


60 
485.0 
63.2 


60 
462.8 
61 .9 


60 
468.0 
72.7 


MMl M 

iHATl SO 
NATL tIEI 


480 
4l? 


484 
84 
483 


458 
81 
458 


460 
92 
462 




FKEOUENCY DISTRiBUTibN 



SCHOlAStiC^AB rutY 



NATIONAl 
KRCCNTItf 
INTEWAL 


VEMAL 
AUirTY 


NON VERftAL 
ABlirTY 


fKO % ill 


niQ % ilf 


97-99 


4 97 
2 92 


5 96 
3 89 

^ 8S^ 


88«&U 
82-84^ 


2 85 

C 0£ 

5^ 78^ 


t 32 

0 / O 

5 71 


79-81 
73-75 


3 74 

4 DO 

2 63 


3 64 
c bU 

2 57 


70-72 

0/-09 

64-66 


3 59 

o c c 
£ 3D 

3 51 


2 53 

3 49 
3 44 


61-63 
3e-eU 
55-57 


2 47 

3 43 

4 37 


3 39 

c 3d 

4 30 


52-54 
49-51 
^6-48 


1 33 

2 30 

Z 2/ 


2 25 
1 23 

1 21 


43-45 
40^42 


2 23 
2 20 

^1 \^ 


1 19 

1 18 
^ 15 


34-36 
31-33 

^8-aO^ 


1 16 

Z - - U 


1 13 

2 10 


25-27 
22-24 
19-21 


1 11 
1 09 
1 09 


1 08 
1 06 


16-18 
13-15 
19-12 


1 06 
1 04 

1 03 


1 04 
1 03 


07-09 
04-06 
01-03 


1 01 


1 01 


N 

MEAN 


60 
58 


60 
65 



WESIMMMIj 

WASHINSIOl 

mm 



MfHVM 
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726-740 



W£$I_VpNIASI 

NfiSHINGTONCO HIL 




ERIC 



niam 

mm 

94-96 



READING 



) 
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STATE OF BEST-VIRG: 

BEPiTBENT • EOyCfi" 

DIVISION - test; 



COliilTY: yASHINGTOl 

ERIC 



SUMMARY OF STUDENT PbANS AND INTERESTS 

_ _FROMTHE _ 

WEST VIRGINIA STATE -COUNTY TESTING PROGRAM 



WASHINGTON CO 



HILLSVIEH aiDDLE 



6.5 



02-1' 



SUBJECT 1 


NTERgST^ATtNOS - 







SCALE 


ARf 


CNC. 




MATH 


MUSIC 


— CDUC 


READ 


SCIENCE. 


«Tt;S«C» — 




- -S-- 
LIKE 

_ -veiixMUCH- 


35 


21 


30 


28 


29 


26 


23 


17 


L4 


J 


_ _ _ 


12 




4 


13 


8 


11 


Al 


12 , 


7 


10 


: 3_ 

NCQTRAI. 


5 


a4 


B 


9 


14 


11 


^2 


15 


13 


7 


- a- - 

- OI«U<C- 
SOMEWHAT 


2 


8 


€ 


2 


1 


5 


J 


9 


10 


2 


_ 1 _ 
PISLIKC _ 
VERY MUCH 


6 


5 


7 


8 


5 


6 


7 


7 


16 


6 


MEDIAN 


4.6 


3.8 


4.5 


4.S 


4.6 


4.1 


3.9 


3.4 


2.8 


4.6 


MEAN 


4.1 


3.6 


3.8 


3.9 


3.8 


3.8 


3.6 


3.4 


2.9 


4.1 



WV SCTP 
CAT ^aiP^ CTBS 




SCHOOL PLANS 




SCHOOt PLAN 


PREOUENCV 


% 








- OUIV 
SChOCC 


3 


s 


^iwfSM-- 

HICK SCHOOL 


18 


3b 








COVPLCTC 
POStSECOHOARV 
VOCATIONAL 
PROGRAM 


6 


10 


CdMPtrri 

TWO TEAR 
COLLEGE PROGRAM 


4 


7 


COHPLETC 

— w4>Un^^n 

COL(.eCC PROGRAM 


23 


38 


-ATTEKO- 
GRA^UATE 
SCHOOL 


6 


10 















CAREER PLANS 



JOB AREAS 


HRSt CHO 


ICC 


SECOND CHOICE 


-tnCOUCHCT 




rwCOUCNCT 
























ART AND-MUSfC 


5 




^ - 


5 


BUSINESS AND MANAGEMENT 






T 


2 


CLERICAL WOI«K 






8 




COMMUNICATIONS AND WRITING 


0 


n 


2 


3 


ENGINEERING AND APPLIED TICK. 


1 


2 


3 


tJ 


ENTERTAINMENT 


7 


12 


4 


7 


^ARMING. riSHINC AND rORCStllt 


7 


12 


5 


8 


MOMEMAKiNG 


0 


0 


4 


7 


LAW AND LAW EN^roilCiMtNt 


3 


s 


2 


3 


MANUFACTti.^lNG 


2 


3 


1 


2 




MATK ANQ SCIENCE - 




3 


3 


5 






MEDrCINE ANO HEALTH SERVICES 








2 




1 ^■ 






MERCHANDISING - 


4 




0 


n 


MILITARY SERVICE 






A 




MINING 


4 


7 




t 


PERSONAL SCRVrCES 




3 


2 


3 


SKILLED TRADES AND CRAFTS 


Q 


Q 


2 


3 


SOCIAL SERviCES 


7 


12 


9 


15 


-TRAMSPORTATIDN 


4 


7 




3 













ERIC 



88 



77 



APPENDIX B 



RBPe«T FORMS: 1984^85 



89 



ERIC 



student Label 



COUNTY HiNCr 

SCHOOL i'jzkVpk el 

CRAOt 3*7 

XNSWER SHEET 3 OO 9 3 £ 

0«TE 0^/G5 - _^ 



CAREER INTEBE^Si 

PLANS il^s^x xxxn % \ 



AREA 
















Non Vtrftil 


-aj_ 




1/7 




ERIC 



90 

79 



wist yiRGiNjiin 

STUDI 




mm 



mm NjtiGD 




TfSTAREA 



ERIC 



TeacherNb. 

Co^ MINGO 

ScHoot BUSKIRI 

Graae 3t7 
Subject Area {NGL I 

TESTIKM 



STATE OF MEST VIRGINIA 
DEPARTMENT - iPUCATIdN 
DIVISION - TESTING 

COUNTY - niNGO 

ITEM DESCRIPTION 



RIGHT RESPONSE SUMMART 

AND : 

ITEM ANALYSIS 



VOCABULARY 

SAHE HEANING. 

01 SAHE HEANING 

02 SAME HEANING 

03 SAHE HiANING 
0$ SAHE HEANING 

05 SAHE HEANING 

06 SAHE HEANING 

07 SAHE HEANING 

08 SAHE HEANIU6 

09 SAME HEANING 
id SAHE HEANING 

11 SAHE HEANIt.G 

12 SAHE HEANING 

13 SAHE HEANING 
1« SAHE HEANING 

15 SAHE HEANING 

16 SAHE HEANING 

17 SAHE HEANING 
IS SAHE HEANING 

19 SAME HEANING 

20 SAHE HEANING. 
UNFAHIL UdS IN CONTEXT 

31 UNFAHIL UdS IN CONTEXT 

32 UNFAHIL UDS 

33 UNFAHIL RDS 
3$ UNFAHIL HDS 

35 UNFAHIL W3S- 
HULTIHEAHING UOilOS 

26 HULTIHEANIH6 UDRDS 

27 HULTIHEANING WORDS 

28 HULTIHEANING UOSQS 

29 HULTIHEANING WORDS 

30 HULTIHEANING WORDS 
HISSING WOftdS IN CONTEXT 

36 HISSING WORDS IN CnUEXt 

37 HISSING WORDS IN CONTEXT 

38 HISSING WORDS IN CONTEXT 

39 HISSING WORDS IN CONTEXT 
^0 HISSING UDRDS IN CONTEXT 

41 HISSING WORDS IN CONTEXT 

42 HISSING WORDS IN CONTEXT 

43 HISSING WORDS IN CONTEXT 

44 HISSING WORDS IN CONTEXT 

45 HfSSING WORDS IN CONTEXt 
J1EANIH6 OF AFFIXES 

21 suffix; RE' 

22 suffix; DIS- 

23 suffix; UN- 

24 PREFlXf -Y 



IN CdHtEXt 
IN CONTEXT 
CONTEXT 
CONTEXT 



IN 
IN 



SCHOOL - BUSkiRk EL 
PERCENT CORRECT 



N: 


I 


L^N 


C- 


60 


41 


-19 


41 


63 


42 


-21 


42 


78 


41 


-37 


41 


73 


59 


-14 


59 


69 


53 


-16 


53 


77 


24 


-53 


24 


47 


47 


do 


47 


63 


53 


-10 


53 


65 


47 


-18 


47 


49 


41 


-08 


41 


74 


41 


-33 


41 


72 


41 


-31 


41 


63 


29 


-34 


29 


72 


18 


-54 


18 


64 


35 


-29 


35 


56 


47 


-09 


47 


62 


59 


-03 


59 


55 


41 


-14 


41 


62 


29 


-33 


29 


64 


47 


-17 


47 


42 


35 


-07 


35 


54 


53 


-01 


53 


59 


41 


-18 


41 


67 


41 


-26 


41 


57 


35 


-22 


35 


54 


35 


-19 


35 


63 


47 


-16 


47 


52 


47 


-05 


47 


57 


35 


-22 


35 


58 


29 


-29 


29 


64 


35 


-29 


35 


65 


41 


-24 


41 


49 


35 


-14 


35 


"^8 


35 


-13 


35 




43 


-13 


43 




47 


-03 


47 


63 


47 


-16 


47 


64 


47 


-17 


47 


75 


29 


-46 


29 


63 


29 


-34 


29 


46 


65 


19 


65 


35 


41 


06 


41 


47 


41 


-06 


41 


41 


53 


12 


53 


71 


35 


-36 


35 


62 


34 


-28 


34 


82 


35 


-47 


35 


70 


29 


-41 


29 


65 


29 


-36 


29 


51 


35 


-16 


35 



GRADE 
ItEH DESCRIPTION 
25 PREFIX. -ER 



3;7 



N^'NATIONAL X 'CORRECT 



L=LOCAL X CORRECT 



REAOING-COHPREHENSION 
PASSAGE DETAILS 

01 WHEN 

05 WHAT 

06 WHEN 

15 WHO 

22 WHAT. 
25 WHERE 

29 WHS 
CHARACTER ANALYSIS 

04 HOTIWE 

07 IRAIIz 

13 HOTIVE- 

30 FEELING 

31 HOTIVE 
_34 TRAIT. 

HAIN IDEA 

03 HAIN IDEA 

05 HAIN IdEA_ 
12 AUTfdR PURPOSE 
19 AUTHORPURPdSE 

1-26-HAIN IDEA- 
GENERALIZATIONS - 

02 FUTURE ACTION 

09 CONCLUSION : 

14 CAUSE/EFFECT 

16 CONCLUSION 

17 FUTUREACIION 

18 CAUSE/EFFECT 

23 GdNCLUSlON 

24 CQNCtUSION 

27 CAUSE/EFFECT 

28 CONCLUSXOR- 

32 CAUSE/EFFECT 

33 FUTURE ACTION 

35 CONCtUSICN 
WRITTEN FORHS 

10 FACT/OPINION 

11 FACT/OPINION 

36 REALITY/FANTASY 

37 REALITY/FANTASY 

38 REALITY/FANTASY 
-39 REALITY/FANTASY 

WRITING TECHNIQUES - 

20 persuasive; TESTIHOHIAL 

21 PERSUASIVE, GLAO-NAHES 
40 FIGURATIVE. PERSONIF 

L-N=L0CAL X CORRECT HINUS NATIONAL X CORRECT 



REPORT N0.EdT27bPl 
CURRENT dATE - 
REPORT DATE - 

DATE - 04/85 

PERCENT C 
N L L 
42 til - 



56 


44 


_ 


56 


44 




53 


65 




51 


35 


_ 


54 


41 


_ 


56 


35 




57 


47 




68 


41 




53 


41 




61 


45 


_ 


70 


47 




85 


65 




63 


29 




49 


47 




56 


29 


- 


45 


53 




56 


34 




53 


35 




64 


24 




56 


41 




47 


35 




6 b 


35 




53 


45 




67 


41 


— 1 


53 


35 




54 


47 




61 


35 


— < 


45 


41 


-1 


47 


65 




45 


65 


i 


61 


65 


I 


4^ 


53 




58 


53 


-( 


56 


47 


-( 


53 


18 




44 


24 


-2 


52 


38 


-J 


4$ 


29 


-] 


40 


41 


{ 


56 


35 


-2 


55 


53 


-0 


56 


41 


*1 


62 


29 


-a 


60 


51 


-0 


33 


59 


2 


44 


47 


0 


56 


71 


I 



C=COUNTY X CORRECT 



95 



ERIC 



WEST VIRGINIA^STATE-COUNTY TEST4NG PRTO^ 
FREQUENCY DISTRIBUTION-ACHIEVEMENT COMPOSITE SCORES^ 
: COUNTY-MINGO : CTAOE^ 



EXPANDED 
StANDjlRD 

SCORE 
INTERVAL 



P51- 
836-850 
821-335 
R05-82O 
191-eO* 
776*790 
761-775 
746-760 
731-745 
71 5-730 
701-715 
686-700 
671-685 
656-670 
6*1-655 
626-640 
611-625 
595*610 
581-595 
566-580 
551-565 
536-550 
521-535 
506*520 
491*505 
476-490 
461-475 
446-460 
431-4*5 
416*430 
401-415 
386-400 
-385 

N 

"EiN 
STO OEV 

NATt M 
Nllt SQ 
NATL NEOl 



TOTAL 
READING 



FREQ 



LP 



I 

3 
1 

1 
1 

2 



91 



79 



74 

68 

62 
50 
38 
29 
21 
15 
6 



17 -_ 
592.2 
124.6 

633 

76.6 
645 



FREQ. = Frequency 
CP = Local Percentile 



TOTAL 
LANGUAGE 



FREQ. 



LP 



91 



t 
1 



79 
74 



4 

1 
I 
6 



59 
44 

3a 

18 



17 z_ 
585.7 
119.1 

635 

6'Ss3 
645 



TOTAL . 
MATHEMATICS 



FREQ. 



LP. 



JTOTAt 
BASIC SKILLS 



FREQ. 



LP. 



1 



94 



85 



2 76 
1 68 



3 
2 



62 
50 
32 
18 



17 
548.5 
92.1 

934 
43.1 

639 



N = Nuniber dl Studenti, 
SO ^ Standard ct Oevaiion 



2 
1 



94 

85 



1 
3 
3 
4 
1 



79 
74 



68 
56 
38 
18 
3 



17 
575.3 
110.0 

634 

49.7 
646 



3.7 04-*l5 



97 



84- 




PANOEO STANDARD SCORE FREQUENCY DISTRIBUTION 

CQHNtY^lNCni------ - riUimP ^21 



WEST VIRGINIA STATE-GOUNTY TESTING PROGRAM 

COMPREHENSIVE TESTS OF BASIC SKILLS / FORM U 



READING 



Atm'Hi III n:ajn 



SPELLING 



LANGUAGE 



mo 



(NUMVAL 



MATHEMATICS 



HEFtBENCE 
SKILLS 



SCIENCE 



SOCIAL 
STUDIES 



91 



79 

53 
4% 



21 



17 _ 
592.0 
116.2 

62.% 
6%1 



91 



79 



2 65 

1 56 

2 47 

2 35 



15 



17 
591.1 
139.7 

636 

07.3 
650 



9% 



8-% 



1 79 

1 7% 

2 65 



50 
35 



15 



17 : 
578.5 
74.0 

629 

54.5 
634 



91 



2 76 

I 66 
1 62 



1 56 
9 26 



ill z 
582a 
97.2 

636 

53.2 
645 



91 



7* 
74 



1 68 
1 62 
1 56 



50 
24 



17 
588 -.6 
1^5.5 

632 

77i2 
642 



851- 
836-850 
821-B35 
805^820 
791-8D4 
776-790 
761-77-5 
746-760 
73JT745 
716-130 
701-715 
686-700 
671^85 
656^670 
641-655 
626*^40 
611*625 
596-610 
58J??S95 
566-580 
551-565 
536^50 
521^35 
506-520 
491-505 
476-490 
461-475 
446-460 
431^445 
416-430 
401-415 
386-400 
-385 



94 



2 

1 85 



1 79 
1 74 



65 
50 
32 
18 



17 - 
555.9 
82.1 

643 

45^ 
645 



94 



85 



7? 
74 

^8 
62 
56 



X 4^ 

71 21 



17 - 
540.7 
10^.9 

625 -_ 
49.3 
631 



1 

2! 



94 



85 



79 



74 
59 
41 



18 



17 1 
554.3 
96.9 

604 
87.6 

620 



94 



1 85 



76 



1 68 
1 62 
1 56 



41 

15 



17 
493.1 
140.3 

S94 
64.9 

602 



7 
7 

5 

3 



17 
631.9 
74.7 

640 

46.2 
646 



DUMBER OF STUDENTS FRCQ - FnEOUENCY 



wvue 97 r» i» IP ' LOCAL PgRCENTlLE OF STUOiENTS SCORING WITHIN THIS ff^RVAL 



9S 



98 



ERIC 



EST VIRGINIA STATE-eOUNTY TESTING PROGRAM 



NATIONAL PERCENTILE f REOUENCY DISTRIBUTION 



COMPREHENSIVE TESTS OF BASIC SKILLS /FC 



R^AOING 



fNlU l» 



TOTAi 



SPELLING 



LANGUAGE 



FREO IP 



TOTAL 



SAtHMAl. 

INTERVAL 



MATHEMATICS 



COMPuTAltO* 
FMiO 



CONCEPTS t 
APHlCATlONi 
FnCO IP 



rUTAL 
BASIC SMiilS 



AEftRCNCE 
SH«.IS 



SOCIAL 

sTuoies 



3 



1 79 



1 7« 

i e8 

1 t2 
1 «4 



17 

:!8 



3 91 



1 7S 



1 M 



1 6B 
1 62 

1 S4 

2 47 

2 35 
5 15 



17 

31 



3 9i 



1 19 



1 74 



1 te 



1 £2 
I 

2 47 

3 32 
1 21 

3 9 



17 
31 



94 



1 Si 



1 79 

1 74 

2 65 

3 50 
2 35 
5 15 



17 
24 



3 SJ 



1 79 
1 74 



1 .68 
1 62 

IC 29, 



17 
19 



iOMBCROFSTUDe^TS RSQ « FItEQUGriCY 



3 VI 



1 79 
i 74 



i 66 

1 62 
1 56 



i 5b 
a 24 



17 

26 



1 79 
1 74 



2 65 

3 50 
i 3« 
6 16 



17 

25 



9 7-99 
94-96 
9X-93 

Be-9b 

62-84 

7^i-ei 

7t^7fi 

73-75 

7C-72 

6 7-69 

64-66 

61-63 

5f-6d 

55-57- 

52-54 

49-51 

46-48 

43^45 

40^42 

37-39 

34-^36 

31-33 

26^30 

25^27 

22-24 

19^21 

16^18 

13-15 

10-12 

07-09 

04-06 

01-03 



2 94 



1 65 



2 94 
1 85 



2 94 



1 65 



1 79 
1 74 



12 35 



17 

5 



1 79 
1 74 

1 68 

2 59 
9 26 



17 
6 



1 7? 
1 74 



1 68 

n 32 



17 
4 



3 91 



1 n 

1 74 



2 94 



t 85 



3 91 



3 9 



1 71 



1 7^ 



i 79 



1 68 
3 56 
8 24 



17 
19 



1 74 
4 59 

2 41 
6 18 



2 76 



17 
27 



wvoc27'7a.i7 LP - LOCAL PCRCEffllLE OF STUXNTSSCORMGVmVNNATlOIMLLE^ 



1 68 
1 62 
1 56 
9 26 



17 
7 



1 6C 
4 53 

2 39 

3 21 
2 6 



17 
48 



EKLC 



DF WEST VIRGIHU QUARTUE RANG| «EPORyF WEST VIRGINIA *^^^°^^n«PM?^D* ?E^- IV^ 

DEPARTrENT - EDUCATION t cll tlr'apn^^M SppqRT qVtI - 0^/ 

DIVISION - TESTING TESTING PROGRAM RtPORT OATt u*t/j 



county: MINGO 



SCHOOL^ BUSKIRK EL 



GRADE: 



3:7 



date: 0^-85 



QDARTItE RANGE 



%TH C76TH-99TH PERCENTILE) 
3RD (51ST-75TH PERCENTILE) 
2ND (26TH-50T!! PERCENTILE) 
1ST (01ST-25TH PERCENTILE) 
TOTAL NUflBER OF STUDENTS 



READING 
VOCABULARY 
FREQ PCT 



3 
0 
3 
11 
17 



17.6 

0-0 
17.6 
6<^.7 



READING 
COflPREHENSION 
FREQ PCT 



4 

1 
2 
10 
17 



?3.S 
5.9 

11:8 
58.8 



READING 
_ TPTAL= 
FREQ PCT 



3 
1 
2 

ii 

17 



17.6 
5.9 
11.8 
6^.7 



LANGUAGi- 
nECHANICS 
FREQ PCT 



3 
2 
0 
12 
17 



17.6 
11.8 
0 .C 
70.6 



-LANGUAGE 
EXPRESSION 
FREQ PCT 



3 
2 
I 
11 
17 



17.6 
11.8 

6^.7 



LANGUAGE 

T0IAL_ 
FREQ PCT 



17.6 
11.8 

d.o 



12 70:6 
17 



«TH (76TH-99TH PERCENTILE) 
3Rp (5iSt-75tR PERClNTlLE) 
2ND f26TH-50TH PERCENTILE) 
iST (01ST-25TH PERCENTILE) 
TOTAL NUHBER OF STUDENTS 



SPELLING 
TOTAL = 
FREQ PCT 



3 
1 
3 

lb 

17 



17.6 
5.9 
17.6 
58.8 



hATHlHAtlCS 
COMPUTATION 
FREQ PCT 



3 
0 

6 

1^ 

17 



17.6 
O.D 

o.b 

82.4 



MATHEMATICS- 
CONCEPTS APPLICATIONS 
FREQ PCT 



3 

b 
b 

14 

17 



17.6 
0.0 

O.b 

82.^ 



MATHEMATICS 
TOTAL 
FREQ PCT 



5 
6 

d 

14 

17 



17 6 
0.0 

o.b 

82.4 



TOTAL 
BASIC SKILLS 
FREQ PCT 



3 
0 
2 
12 
17 



17.6 
0.0 
11.8 
70.6 



4TH (76TH-99TH PERCENTILE) 
3RD (51ST-75TH PERCENTILE) 
2ND (26TH->50TH PERCENTILE) 
1ST C01ST-25TH PERCENTILE) 
TOTAL NUMBER OF STUDENTS 



REFERENCE 
-SKILtSi: 
FREQ PCT 



3 
0 
2 
12 
17 



17.6 

d:d 

11.8 
70.6 



SCIENCE 

FREQ PCT 

3 17.6 

0 O.b 

2 11. B 

12 70.6 
17 



SOCIAL- 
STUDIES 
FREQ PCT 



4 
1 
5 
7 
17 



23.5 
5.9 
29.4 
41.2 



103 



WEST VIRGINIA STATE-eQUNTY TESTING PROGRAW 
STUDENT INTERESTS, PLANS AND SERVICES PROFILE 



TV MINGO 



SCHOOL BUSKIRK EL 



GRADE j6_ 



SUBJECTS 


INTEREST RATINGS 


Mmh 


MadlM 


Mor* Tlm«* 
Pr^ % 


1— OWIIw Much 
Fftq — %^ 


INslUit 

-fn^ — %^ 


3— Lite 


Frtq % 




17 Rl 


6 19 


Q B 


D 0 


I.I 


i.i 


... 0 0 . 


SH 


X U 


\? ^7 


I ?9 


il- D- 


2.1 




2-H— 


IGN lANGUftGE i 








- NC 


nc 


HQ ,. 


... NC 






Mf:- 




rR 




5 ?4 


& 29 


5 24 




2.6 


2 IQ 


^TURE 


NC 


NC 


NC 


NC 


NC 


fic- 


■rr N€- 


EMATICS 


% 16 


7^^«- 





6^«- 










6 19 


« 19 


fi 29 




2.7 


2.9 


.. 0 .0 

.. I 5 


CAL EbuCATION 


? in 




4 19 


7 SS 


.2.7 . 


LJ. 


. 3 H 


NG 


6 1^ 


5-?^ 


fr^^ 





2.6 ■ 




il 52 









9 ^3 


2 10 


2.5 


L.6 


. Q a 




? in 


II ^ft 


1 STUDIES 


S 14 


& ?9 


& 29 


6 29 


2.7 


2.fi 


0 d . 




Mr 




NC 


--- -NC- 


HG 


«^ , 


, -KC-. 



CAREER iNTEREST 
AREAS' 


itt Choice 
Fraq % 


— Artistic , 


2 10 


02 Scientific 


3 14 


03 Plants & Animals 


$ 29 


04 Prctsctive 





05 Mechanical 


^ 19 


06 Industrial 


0 0 







08 Selfing 


6 b 


09 AccbfTimbdating 


0 0 


10 Humanitartan 


0—0^ 


1 1 t^adlnp/tnftoendng 


0- a 


12 Physical Perfbnrnihg 


0 0 



WEST VlRGiNlA STUDENT QUESTIONNAIRE RESULTS 



UDENT^RVICE 
AREA 


NONE 

_:i _ 
Fnq % 


ALfrOE 

- 2 - 


MOOCNATt 

— -i - 

Fftq % 


QNCAt 

— -4 - 
Pf9Q % 


Developing 
Study Skills 


20 95 


b b 


1 5 


b b 


Sefectirg 
A Career 


0 0 


10 48 


^ 29 


5 24 


: planning 
My Education 


1 S 


4 19 


10 48 


i 29 


aking Dedslons 


D- 


7 33 


6 29 


8 38 


Total Students 


21 25 


21 25 


23 27 


19 23 



NC<=Na .XQLLEOTE0 _ 
raOM STUDENTS AT 
THIS GRADE. 

'FAvmiristiaECT 

ASCEDAl3fit 
GRADE JAORE TIME 
SPENT WORKING IN 
THtSSlWECT ASKED 
AT 6th. 9th arid 11th. 

OF LABOR. QUIDg 
FOft<^HyyPATIONAL 

FREQ^FI^QUENCY 
PERCENTAGE OF 
STUDENTS WITH RESPONSE 



EOUCATIONAt 




- -X>ottSaiool^ 




RritehHighSdibbI 








Enter College 




Two-Yi. ar Progrirn 




Four-Year Program 




Graduate School 





